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Foreword

Most language minority parents are deeply concerned
with the education of their children, but many of them are not
familiar with the American educational system and instructional
programs. Parents often wonder how they can become more
knowledgeable about school programs to help their children at
home. On the other hand, many school personnel are frustrated
when they try to involve language minority parents in school.
There has been a strong need for materials that provide language
minority parents with basic information on how to help their
children at home and prepare them for school success, and at the
same time, provide school personnel with information that helps
successfully involve parents in the education partnership. Dr.
Huynh Dinh Te’s Parent Involvement in School: A Handbook for
Language Minority Parents and School Personnel is an attempt to
meet that need. I hope that this handbook will foster the spirit of
partnership between the home and the school, one of the basic
tenets of California’s educational policy.

While we at the Department of Education encourage
materials that promote cooperation and partnership between the
home and the school in the education of children, this encourage-
ment does not, in any way, mean that it is an endorsement of this
handbook. The content of this baok is the sole respon51b111ty ofthe
author, to whom we wish to express our deep appreciation. His
endeavor represents a worthwhile first effort to bridge the gap
between school and language minority home.

Van LE, Consultant

EIEP State Coordinator

Bilingual Education Office
California Department of Education

July, 1994
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PART ONE

A Sourcebook for
Language Minority Parents






Introduction

Parental involvement in school as a means to improve
education has recently attracted much attention from research-
ers, educators, and policy-makers. It has become one of the basic
components in many blueprints for educational reform such as
America 2000: An Education Strategy (U.S. Department of Edu-
cation, 1991) or The Parent Involvement Initiative (California
Department of Education, 1988). Language minority parents
often wonder how they can effectively be involved in the education
of their children if they do not have English proficiency, a high
level of education, and experience in the American educational
system. On the other hand, school personnel often complain of
language minority parents’ “lack of concern” for their children’s
education, based on the fact that they rarely attend school meet-
ings and activities. The purpose of this book is to suggest ways in
which language minority parents—even those who are not highly
proficient in English or highly educated—can get involved in their
children’s education, both in the home and in school; how school
personnel can better understand the concerns and problems of
language minority parents; and how they can help these parents
get involved in school. Parental involvement links the school, the
home, and the community. The rapport of trust and collaboration
between the school and the home will greatly benefit language
minority students in their school work and their adjustment to
American society.




Role of the Home & School in Education

Many parents still assume that the education of their
children is the sole responsibility of the school. This is particularly
true oflanguage minority parents. They often believe that parents
provide children with shelter, food, clothing, and love, and the
school provides for their educational needs. They seldom realize
that parents play a very important role in the achievement of
children in school. Children will be in a better position to succeed
in school if they come to school well-prepared for school work. This
preparation comes from parents. Parents may help or hinder the
teachers in accomplishing their educational task.

There are good reasons for parents to be involved in school,
First, it is of benefit to the parents themselves. They will get a
realistic view of classroom situations, of the child’s behavior in
school, a better understanding of the school system, and the
child’s educational programs. The teachers and school can also
benefit from parental involvement. They will better understand
parents and their concerns and the behavior of children with
different cultural backgrounds. In this way, strong rapport of
trust and collaboration between the home and the school can be
established. The child will also benefit from parental involvement
for, with their first-hand experience in school, parents can better
help their child at home and help plan further educational and
career objectives. On the other hand, the school will have the
opportunity to consult parents about decisions affecting their
children and be able to provide a curriculum which is more



responsive to the child’s needs. The importance of parental in-
volvement in the child’s education and school activities has been
recognized by teachers, administrators, and policy-makers.
Marilyn Russell Bittle, President of California Teachers Associa-
tion, believes that _
parents are teachers, too... . They should become a partner
with their schools in the teaching of their child. They can
work along with the teacher to spark the curiosity, energy,
and enthusiasm for learmng (szty Ways to Help Your
Children Learn 1988: i). '
The beliefin the importance of parental involvement is supported
by research evidence. Ann Henderson (1987: 8), for instance,
stated that
involving parents in their children’s formal education im-
_proves student achievement. It has been found that children
whose parents help them at home and stay in touch with the
school score higher (higher grades, higher test scores, more
positive attitude and behavior) than children of similar
aptitudes and family background whose parents are not
involved. The school and the home must interconnect with
each other, with the community, and the world at large for
- the improvement of education. ‘
Children are learning all the time, even outside school. They
spend 91 percent of their lives from birth through the age 18 in
places other than the school (Coleman, 1991). For a substantial
part of that time, parents are their teachers. What they learn at
school needs reinforcing and rewarding at home. A joint effort by
parents and teachers is essential to deal more successfully with
problems of discipline, motivation, and the development of good
work Habits at home and in school. According to Coleman (1966),
parent involvement provides the “human and social capital”



needed for the success of children in school. By human capital
Coleman means the knowledge and skills that a person has, and
by social capital, the relation between persons in the family and
community. This relationship is a resource upon which the child
can draw when there are difficulties and for parents to aid them
in the shaping of the habits of their children.

Many mainstream parents have not been activelyinvolved
in school. Many parents believe that real learning is done in
school only. Others, because of the demands of the workplace, do
not have time to address the concerns and problems of their
children’s education. Today, '

single-parent families abound, mothers working outside the
home are the norm rather than the exception, and parents
- everywhere confront perplexing choices about how to use
their time and energy (Coleman, 1991: iii). o
School districté often complain about language minority pé.rents
“lack of concern” about their children’s educatlon and apathy
toward school involvement. In the follovvmg pages we shall con-
sider the ways in which language minority parents can help their
ch:ddren at home and ‘prepare them for better work at school, and
will suggest some strategies for involving parents in school.



Parents’ Involvement in
Children’s Education at Home

Environment Conducive to Learning

In order for the children to study well at school, at home
parents must provide them with an environment which is condu-
cive to study. This environment can be provided by parents of any
social status, any racial and ethnic background, and any level of
education. '

Physical environment

Children need a place which is quiet, warm, well-lighted,
and well-furnished with instructional eqﬁipment and materials,
such as paper, pencils, rulers, dictionaries and books. It is obvious
that noise and movement distract children’s attention and pre-
vent them from concentrating. Therefo‘re., the study area for
children should be free of music, conversation, TV and video
viewing by other members of the family. Noreal learning can take
place in front of a television set. '

Psychological and moral environment

Also important for the child’s learning climate is a positive
psychological and moral environment in which the child is free
from anxiety, worries, and frustration. A positive atmosphere in
the home is recognized by parents’ attitudes and aspirations for
their children. If the parents have a strong beliefin hard work and
discipline, if they give encouragement and motivation, the chil-
dren will do well in school. A negative home atmosphere will



hamper the work of even the most brilliant and hard-working
child. :

A child’s success in school is due less to superior talent
than to hard work and encouragement from families and teachers.
High achievers tend to be involved in a number of enrichment
activities at home. In contrast, the family activities of under-
achievers focus on passivity and leisure.

Motivation and Self-Esteem

In discussing the procesé_of acquisition of knowledge and
skills, authors often focus almost exclusively on cognitive and
psychomotor domains. Affective factors, however, are also very
important for they affecs your child’s sustained attention and
interest in learning.

Motivation

Motivation is very important to the learning process. If
children are not motivated, they will not learn, despite the best
efforts of the teachers. Children must see and feel the need for
learning. Unless they see a need for and have an interest in
learning, there is little incentive for them to learn. You can help
motivate your children. You must indicate that you believe edu-
cation is important and that you want your children to do the best
they possibly can at school. There are two kinds of motivation:

Intrinsic motivation. This is the need, desire, interest, and
love for doing things that are rewarding. Think of the
intrinsic motivation that children have when they firstlearn

-+ towalk, to talk, to explore things in theirimmediate environ-
ment. You should look for things that capture your children’s



interest and fan the inner fire in them.

Extrinsic motivation. This is the need or desire to do some-
thing for external reasons, such as stars, points, candies, or
prospects for a better future. Attention from and feedback
from you provides extrinsic motivation.

Parental behavior may prompt motivation or dampen it. Follow-
ing is what parents can do to mo#ivate their children:

sDemonstrate your value for Zéaming. Plan family activities
that are both educational and fun, such as trips to amuseum
or nature walks. Let your child know how much you value
education and the importance of education. |

¢ Show interest in your child’s education. Set aside a few
minutes a day to discuss with your child alone things of
interest. Know what interests your child.

e Sincere expectancy. Make your children know that you want
their best efforts in school. However, refrain from applying
undue pressure to achieve. .

¢ Acknowledge efforts. Recognize your child for a job well
done, for the effort displayed when the attempt is not
successful. Help your children see the results of their efforts.

On the other hand, certain parental behavior may stifle
motivation. These are some behaviors that may exert negative
effects on children’s motivation:

 Not valuing what your children pursue. Such statements as,
“You waste your time on that novel!” have a negative effect
on motivation to read.

o Interrupting your children’s interest. Avoid asking them to do
something else when they are pursuing a learning activity:



“Put that book down and water the garden,” and so on.

Self-esteem

Children will learn better if they have good self-esteem.
When their basic needs are met, children will feel good about
themselves; they will have a high degree of self-esteem. Success
in school is strongly related to self-esteem. A student with a high
1Q (talent or ability to learn) but low self-esteem may do poorly;
but a student with average intelligence and high self-esteem may
excel. High self-esteem doesn’t just pay off in school. Critical
decisions such as whether to use drugs, to drop out of school, and
other personal and career decisions are affected by children’s
sense of self-worth. Children with low self-esteem are usually
afraid to risk failure or to accept challenges, and often become
underachievers. Helping your children develop high self-esteem
is one of the most important things you can do for them.

You can help your children build self-esteem when you:

*Show love and respect. Talk to your child about activities and
interests and devote time to parent activities at school, such
as going to their games, concerts, parents’ day at school and
award ceremonies. Children who feel that they are loved,
respected and taken seriously, and who feel that they are
responsible for and able to influence their own lives gener-
ally have high self-esteem.

* Listen to your child. Children will learn that listening is
immportant, and they will learn to lsten to other people,
including you. Hearing what other people have to say helps
a child to cooperate, to negotiate, and to compromise, all of
which are important to developing self-esteem.

10



e Attend to the good things your child does, not just the bad.
Reward a job well done with recognition, praise, and privi-
leges.

* Work on building your child’s feeling of self-worth along with
self—discipline.

eTake your child’s feelings, ideas, and emotions seriously.

 Give responsibility so that children feel useful and valued.

e Use language that builds self-esteem such as, “What an
excellent idea!” “It’s Vei"y thoughtful of you,” and so on.

*Set a good exdmple. You are role models for your children.
Show to your child that you feel good about yourself.

Parents’ attitudes and behavior can also destroy children’s
self-esteern. Negative statements, hurtful comments and sarcasm
such as, ”"Why are you so stupid?” “You are absolutely worthless!”
undermine children’s confidence in themselves.

Scheduling and Monitoring
Household routines and expectations

You should work with your children on a work schedule
and a set of rules to enforce it. The schedule should be consistent
and include time for study, relaxation, recreation, and sleep. It
should benoted that a child can learn a great deal from play as well
as from study. It is important for you to help your child achieve the
proper balance between study, homework, and television. Sandy
Dornbusch (1987) believes that more television viewing is associ-
ated with lower grades. On the other hand, Stephen Krashen
(1984) believes that reading well comes from reading a lot,
especially self-chosen material.

The rules should include the hours when the TV must be

11



If your child complains about problems at school, ask for
more information from your child and make appointments to meet
with the teacher or counselor for help. Children should know the
limits on their behavior and the positive or negative consequences
of their actions. Not setting limits leads to confusion, unwilling-
ness to accept responsibility, and a lack of self-control. This kind
of behavior is often carried over into the classroom. Many authors
believe that lack of parents’ monitoring is a major cause of child
behavior problems. By setting limits for your children, you teach
them to become self-disciplined.

Parents should focus on the consequences of behavior and
actions that do not conform to the rules of the home and the rules
in school and society. These things are not stressed enough at
school. Children should be given the freedom of choice appropriate
to their ability to choose, but they should be guided in their
choices. Along with freedom of choice, your children must experi-
ence the consequences of their choices. Let your child know
exactly what is expected of them and what the consequences will
be if expectations are not met. Avoid the extremes of being too
permissive or overly authoritarian. Parents who are strong but
open to discussion and negotiation respond to good behavior with
praise, bad behavior with restrictions, and offer of help and
encouragement,

Parents should make it their responsibility to teach their
children the basic rules of behavior rather than leave this task to
teachers. Lack of discipline is one of the most important problems
facing schools. Parents should also support school rules and goals
and avoid deing things that undermine them. When the family
reinforces what is stressed at school, students are more likely to
see the school and the home as related. Parenting styles may
affect the child’s performance at school. Sandy Dornbusch (1987)

13



believes that children with very permissive parents don’t do well
at school. Students with extremely authoritarian parents do even
worse. Inconsistent parenting is even more strongly associated
with lower grades than is either authoritarian or permissive
parenting. Authorifative parenting, on the other hand, is linked
with good grades. Authoritative parents are clear in their expec-
tations and limits, are strong and consistent in applying conse-
quences, and alter the rules to fit the maturity of the child: The
relation of the three parenting styles to gradesis the same for both
male and female students and more or less applies to all ethnic
groups, family structures, and levels of parents’ education.

In Asia, behavior is closely monitored not only by families
and schools but also by neighborhoods. There are always some:
adults in the home to supervise the children. In the United States,
the traditional Asian family structure has changed. Single parent
families are not uncommon and in two- -parent families, both
parents often work outside the home. Often there is no adult
ava1lab1e to supervise the children. Asian schools and laws usu-
ally tolerate accept, and in some cases, even encourage corporall
punishment for childrern’s misbehavior. Corporal punishment has
been abolished in twenty—one states (1nc1ud1ng Cahforma) and
the District of Columbia, and many school districts in all parts of
the country have outlawed the use of corporal punishment in locali
public schools. |

The child abuse law provides that 1f parents use corporal
punishment and this causes injury, they will be pumshed by law
and the child may be taken away from the parents. Punishment
that does not injure the child is acceptable The child abuse law
has serious nnphcatmns for Asian parents who practlce folkf
medicine to treat common cold and flu symptoms. This practme is
commonly known as “metal scratchmg or “wind scratching”,

14



When a child catches a cold, Asian parents use a coin to rub
vigorously on the child’s back and forehead with medicated oil, “to
get rid of the bad fluid and bad wind.” This practice leaves marks
on the child’s body which look like bruises from physical abuse.
Many Asian parents have run into trouble with the law because
of this practice, in that school authorities think that the children
have been abused and report the incidents to police. School staff
are required by law to report any suspected or alleged child abuse
or neglect. Failure to do so may result in a staff person being
punished by law and losing the credential to teach. To avoid any
trouble with the law, you should refrain from practicing this kind
of folk medicine, or should tell children to tell the teacher that the
marks are the result of medical treatment.

Establishing Good Study Habits

Help your child establish good organizational habifs. Dis-
organized persons waste a lot of time finding their things. The
better organized the students, the less work they have to do to
achieve excellence. Make sure that your child has in a school pack
the necessary tools, such as a notebook, a pencil case with pens
that write and pencils that are sharpened. Labeled folders will
help keep assignments organized. A daily assignment calendar
helps keep track of assignments.

‘Help your child acquire good study skills and strategies
which can be applied to the study of any subject matter. Your child
should know how to gather information and ideas, and how to
record, analyze, and synthesize information. They should know to
review, summarize, and use mnemonic devices to help remember
facts and figures. When studying written material, they should
know how to underline the key words, and then outline the main

15



ideas and the main parts of a passage. The section headings help
organize the ideas in a chapter. The important words are usually
darker or printed initalic type. Ask yourchildren questions about
assignments and encourage them to ask their teachers for clari-
fication.

Encourage your children to visit the school library fre-
quently and establish good library habits, such as returning
books on time. Suggest that they look up a topic in the library
catalog, periodical guides, and reference books. The librarian will
help them get started. Encourage yoﬁr children to ask the librar-
ian for help in locating needed materials. Most libraries have
information and referral services, so even if they can’t give you the
help you need, they will point you in the right direction.

Helping Your Child at Home
Preparing for school

The American school system assumes that parents will
take responsibility for preparing their children for school and
later reinforcing what is taught in the classroom. Language
minority parents should provide their children with necessary
motor, cognitive, social, and emotional developmental experi-
ences that help ensure success in school. If the children enter
school without readiness skills, they will be “at risk” for school
failure. In order to prepare their children for the American public
school, parents must do certain things in the preschool years to
help their children acquire the skills that are expected from
kindergartners. You should talk to and read to your children and
encourage the development of their curiosity which lays the
foundation for academic skills. Talking about interesting topics,
in the home language or in English, develops a strong vocabulary,

16



which is important to school success.

Language minority parents—Hispanic and Asian in par-
ticular—should realize that out-of-school educational activities,
such as trips to parks, zoos, museums, and libraries, provide a
base of experience for understanding and reinforcing what the
children learn in class. School-aged children should spend up to
twenty hours a week engaged in constructive learning activities
outside the classroom, such as reading for fun, writing, pursuing
hobbies, watching educational programs, talking to adults about
the day’s events, or participating in sports.

Helping with hbniework _

Homework supplements and reinforces the work done in
class. It develops students’ initiative and responsibility. You
should help your children with homework habits by starting when
they are still young. You do not have to do the assignments with
your children, but you should create a time and place for doing
homework. The amount of time spent on homework varies accord-
ing to the child’s age, abilities, and the teacher’s requirements.
According to the National Parent Teachers Association, students
from kindergarten to the third grade generally have little home-
work, no more than twenty minutes per day, while students from
the fourth to sixth grade usually have from twenty to forty
minutes per day, and high school students usually spend about
two hours each night for homework (Cutright, 1989: 105). You
should ask your children’s teachers about their homework policies
and specific assignments. You should provide resources at home
for reading and learning academics. Books and magazines should
be available. You should show your children that you believe
reading is both enjoyable and useful. You should set a good
example by reading yourself and reading with or to their children.

17



Many parents can check to see if the children understand home-
work assignments. If your children have trouble, work out ex-
amples with them, give clarification, show the procedure, then
encourage them to complete the work themselves. Do not do your
children’ss homework for them. Encourage students, especially
those who live in the same neighborhood or household, to form
study groups of two or three, working together on home work.
According to Dornbusch (1987), studying with friends is associ-
ated with higher grades, while hanging out, partying, and talking
on the phone are associated with lower grades.

Ifyou cannot give direct help, consider getting a tutor, who
may be an older sibling, older relative, or a college student. The
following activities are examples of how to help children:

Language arts

Reading
This is a critical area of learning. It is required in all

classwork. Read to your child if he or she cannot read yet. If
he can, then encourage him to read to you. Make a pleasant
experience of the event. Let your child choose a favorite story
then explain pictures and answer questions about it. En-
courage your child to read by praising and rewarding his
reading efforts. Discuss what the class is reading in school.
Encourage your child to use dictionaries, encyclopedias,
almanacs, thesauruses, and atlases. Set a good example by

. reading yourself. Your enjoyment of reading shows that it is
a rewarding and worthwhile activity. Also introduce your
child to the public library at an early age.

Writing
Writing is important for communication in American soci-

18



ety and work. Let your child see that you write. Encourage
your children to write letters torelatives and friends instead
of using the telephone, to keep a diary of important events,
“and to read completed writing assignments aloud to the
family. Your child should be supplied with writing materi-
als, stationery, dictionaries, and encyclopedias. Writing is
the most advanced language skill, particularly for second
language learners. Reading often helps the brain recognize
- the correct patterns and results in better writing.

Ifthe school does not teach literacyin your homelanguage,
find a way to provide literacy instruction outside of school.
Many communities use churches, schools, or community
centers for class, and volunteer teachers are found within
the community. Once basic literacy is learned, provide
reading materials (newspapers, magazines, dictionaries,
novels, and so on) in your home language.

Listening and speaking
' Begin talking to your children from infancy. Make sounds,
call attention to sounds and connect them with objects and
~ events to associate speech with meaning. Take time to listen
and to speak with your children every day. (Thisisimportant
' in large families, where the youngest children often commu-
" nicate more with siblings than parents.) Answer qﬁestions
patiently and as promptly as possible. Play games with your
children that require careful listening. Listen to your child
carefully. Stress the importance of proper speech and pro-

nunciation, but do not create anxiety about accent.

It is important to learn English but it is equally important
not toneglect your primary language. Be confident that your
children will naturally acquire full fluency in English; pay

19



attention to developing fluency and literacy in your home
language.

Mathematics

You can use grocery trips to teach math to your child. Point
out costs and weights of items. Let your child pay the cashier
and count the change. Play games requiring math skills,
such as sorting, comparing, sequencing, and estimating.
Discuss measurement and time concepts with your chiid.
The United States still uses the English measurement
system (inches, feet, miles, pounds, gallons, and so on), while
most newcomers use the metric system.

Science

Help your child learn about animals and plants by visiting
zoos, parks, botanical gardens, and aquariums. Discuss
nutrition and health, life cycle, and the human body and its
various functions. Allow your child to operate equipment
such as calculators, cameras, stereos, computers, and sci-
ence kits. Outdoor experience suchas camping and hiking is
helptul for your child to understand science. Encouraging
children to wonder “why” things happen is good motivation
for using science to find out the answers. In some homes, the
scientific answer will conflict with the answer provided by
your belief (religious) system.

Social studies
Discuss with your children current events in the media, and
consider the impact that these may have on your community
and family. Take your child to visit historical sites and
museums. Attend fairs, exhibits, or celebrations to gain
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awareness of cultural differences. Play games to develop
skills in geography. Have a current world and state map in
the house, and let children help find the way to destinations
on street maps.

Diversity in your children’s classrooms can be disturbing,
especially to newcomers from homogeneous societies. Your
children listen to what you say about other people, and will
carry your hatreds and prejudices to school, where taunting,
arguing, and fighting then occur. The teachers expect your
children to work cooperatively in groups with the children
of the enemy you have fought or the oppressor you have fled
or of a religion you cannot tolerate. Encourage your children
to get to know other children one-to-one, to leave homeland
divisions at home, and to get along peacefully. This is
important in America, where people from so many countries
and cultures live and work side by side.

Teachers and parents have different roles and their activi-

ties with children should be different. There are many publica-
tions by school districts, county offices of education or state

departments of education showing parents how to help their

children. Some of these publications have been translated into

otherlanguagestohelplanguage minority parents. Here are afew
of them:

e Fifty Ways to Help Your Children Learn at Home. California
Teachers Association and National Education Association.
Translation into Spanish, Chinese, Cambodian, Vietnam-
ese, Lao, Hmong, and Korean, Santa Clara County Office of
Education, 100 Skyport Drive, San Jose CA 95115.

s How to Help Your Child Succeed in School. Columbus Gas
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Educational Services. P.O. Box 117, Columbus OH 43216-
0117 (video and brochure).

°Books for Children. Consumer Information Center, Depart-
ment 116, Pueblo CO 81009.

*Becoming A Nation Of Readers: What Parents Can Do.
Consumer Information Center, Department 116, Pueblo CO
91009.

*Family Math. Lawrence Hall of Science, University of Cali-
fornia, Berkeley CA 94702,

*The Family Math Film. 16mm film or video showing the
kinds of activities that pafents and children can do together.
Lawrence Hall of Science, University of Cahforma Berkeley
CA 94702,

s Parenting Curriculum for Language Minority Parents. Sac-
ramento-Stockton Family English Literacy Project. Trans-
lation into Vietnamese, Chinese, Lao, Hmong, Spanish, and

Korean.

Preparing for college

If you want your child to attend college, start preparing
well before the senior year of high school. Beginning in ninth
grade, classes and grades hecome part of the transcript which is
used by colleges in consideration of students. With the advice of
the counselor in your child’s school, help your child choose the
right high school coursework for college preparation. :

There are several ways to get a college education. In
general, the more years of college, the higher the salary. Some of
the post-secondary school choices are described below.

Community colleges admit students with a high school di-
ploma or equivalent, or students over the age of eighteen.
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The study usually lasts for two years and results in achieve-
ment of the Associate in Arts degree (AA). After graduation,
students may transfer to a four-year college, or may enter
the workforce with technical skills. Students should decide
on the four-year college and consult with their college advi-
sor for course work required for transfer.

Four-year colleges and universities. Different colleges and
universities have different requirements, but they all re-
quire a moderate to high grade point average (GPA) and
many require that applicants take a college aptitude test.
The university’s undergraduate application packet, avail-
able from any campus, will give detailed information on
admission requirements. The high school counselor can help
your child choose the right courses and select a college where
he will be most successful. You also have to make financial
arrangements for your child’s college study. Private univer-
sities are very expensive. The high school counselor or the
financial aid office of the university your child is interested
in entering can help you explore financial aid for your child’s
study. There are several types of aid, including grants,
scholarships, loans, and part-time work. To apply for federal

“or state assistance, request the form “Student Aid Applica-
tion for California” from the university or from the Califor-
nia Student Aid Commission, 1401 Fifth Street, Sacramento
CA 95814.

23



Communication with Your Child

Set aside a time each day to communicate with your child
about what happened that day at school. Be available to listen to
your child’s concerns and opinions about teachers, courses, and
policies. Show enthusiasm for your child’s interests, listen to and
be responsive, Be ready to extend help. Share your feelings
without lecturing; use “I” statements more often than “you”
statements. Communicate with your child about each problem
that develops, then contact the appropriate school staff person to
help you resolve it. Open communication should be maintained
between parents and children. In the United States, parentshave
little time or opportunity to be in contact with their children. In
Asia, meal time and after meal time are the times for the whole
family to gather together. It is important to remember that
negative comments, such as sarcasm, “put-down” remarks, or
empty threats can bring about a breakdown of communication. If
children cannot communicate with you, they will look for some-
body else with whom to share their feelings, probably a peer.
Antisocial behavioris often linked to a communication breakdown
between parents and children. Communicating and demonstrat-
ing your values is the key to developing them in your child.

One of the strongest ways to communicate values is by
setting examples,

sAct the way you want your child to act. Consider what values
you want to teach and show that you live by them daily.

* Practice what you preach. By your example you can help your
child develop good manners, appropriate language, aware-
ness of dress and appearance, self-respect, and self-esteem.

Communication skills are influenced by the examples
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children see and hear. Parents who listen to their children with
interest, attention, and patience set a good example. Listen to
nonverbal messages communicated by the tone of voice or the
facial expressions and avoid cutting children off before they have

finished speaking.

Resource Materials

*Baron, Bruce. et al. What Did You Learn in School Today?
New York: Warner Books, 1983.

¢ Cutright, Melitta J. The National PTA Talks to Parents: How
to Get the Best Education for Your Child. Doubleday, 1989.

e Information for Parents Complete set of 12 brochures. Wash-
ington DC: National Committee for Citizens in Education.

sPerrone, Vitto. 101 Educational Conversations with Your
Kindergartner/ 1st Grader. Chelsea House, 1993,

*Rich, Dorothy. MegaSkills: How Families Can Help Children
Succeed in School and Beyond. Boston, MA: Houghton
Mifflin, 1988.
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Getting Involved in School

New School, New System, New Role for Parents

The American system of education differs from that of your
country of origin in many respects. In most countries in the world,
especially in Asia, education is very centralized. The Ministry of
Education of the central government controls the education of the
whole country. Everything derives from the Ministry of Educa-
tion; the local school simply carries out the policy, curriculum, and
regulations established by the Ministry of Education. This minis-
try is in charge of teacher preparation, licensing, recruitment,
assignment, and dismissal for all the schools in the nation. There
is one uniform curriculum and one set of textbooks for all schools.

The American educational system is quite different. Par-
ents should understand the structure of public schools to help
their children make appropriate decisions concerning their edu-
cational, The U.S. constitution does not vest the power of control-
ling education in the central (federal) government. The states
have reserved powers to regulate civil matters, police, and educa-
tion. Therefore, the U.S. Department of Education does not have
direct control of the local school or school district. The school which
your children attend, like the other schools in the school district,
is directly controlled by the school board, elected by the local
citizens, including you and other parents. This board is also called
Board of Trustees or Board of Education. The power of education
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belongs to the state, but the state delegates the administration of
the schools to the school board for day-to-day operations and
policy-making. The state is concerned with general educational
policies for the whole state. The local school board is responsible
for designing curriculum, selecting instructional materials, hir-
ing administrators, teachers and other staff. Unlike teachers in
Asian countries, teachers in the U.S. are not hired and assigned
by the U.S. Department or the State Departments of Education.
They cannot be transfered from one school district to another. The
state retains the power to determine the conditions of teacher
preparation and licensing. Because the control of the local schools
is in the hands of the school board, elected by the local people,
education is, in fact, controlled by local people, including parents.
Therefore, in the United States, parents must be more involved in
local education matters than in other countries.

In this country, you have the right and 0b11gat10n to be
involved in your child’s education and contribute to the better-
ment of the local school for the benefits of your own children. If
language minority pafents are notinvolved in school matters, the
administrators and teachers may think that they are “not con-
cerned” with their children’s education. Within this new context‘,
lahguage minority parents should assume more responsibility. In
the following pages we shall suggest a few pract1ca1 thmgs that
you could do to get more involved in school

Cetting to Know Your Child's School

Except for year-round schools, the usual school year in the
is from September to June. Children are enrolled on the first days
of September. After a child reaches the age of six, he or she must
be enrolled in the first grade. (In most states, kindergarten and
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preschool are optional, but very important to school success.)
Immigrant children of school age should be enrolled in school as
soon as they arrivein the United States. Gradelevelis determined
primarily on the basis of age and previous school experience.
Public schools are free and students can borrow books at no
charge. You are expected to pay for your child’s lunch but you may
apply for free or reduced priced meals for their children.

Enrollment

To register a child, it is necessary for parents to present
documents to verify: a) birth date; b) address, and c) completed
immunizations (polio, DPT, measles, mumps, rubella, and TB
test). Immunizations must be up-to-date. You have to fill a
registration form, an emergency card, and a home language
survey. Students are assigned to schools according to the home
address of the parent or legal guardian. These assignments are
made according to the capacity of the school and federal regula-
tions which require all public schools to be racially integrated. If
you wish to have your child attend a school other than that based
on the home address, you must submit an Optional Enrollment
Request (OER). These requests are granted when there is space
in the requested school and no adverse impact on the racial
balance of the school.

School structure

The American school structure may be different from the
school structure of your country of origin. Elementary education
may consist of five, six, or eight years of schooling, but the total
school years required for elementary and secondary education is
twelve, from the first grade to the twelfth grade. If elementary
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education consists of eight years, then high school education
consists of four years, from grade 9 to grade 12. If elementary
school consists of six years, then there is the middle school,
congisting of grades 7 and 8. There are some variation in the
middle school and high school structure, depending on the local
gchool district. Kindergarten part of in elementary school, but
preschool generally is not.

The basic subjects taught in elementary grades are lan-
guage arts, mathematics, social studies, science, and physical
education. Other subjects include music and arts, Some schools
also have bilingual education programs. Classes offered in middle
school and high school include English, math, history, biology,
foreign language, physical education, art, home economics, and
vocational education. You should check with your local school for

details on courses offered.
Information on school and programs

After your child is enrolled, you should get to know your
child’s school well. Collect and carefully read information materi-
als on school policies, rules and regulations, programs available,
graduation requirements. Many schools have a handbook that
contains this kind of information. Ask the school secretary if the
school has one. State law re'quires that students in California
- public schools be tested at least once in grades four through six
and once in grades ten and eleven in reading comprehension,
writing, and computation. To obtain a high school diploma, your
child has to complete the required courses of study and success-
fully pass the district’s proficiency tests. Each school district
establishes standards of proficiency for its high school graduates.
These standards should cover at least the areas of reading,
writing and mathematics. Bach district also develops a test to

29



assess a student’s attainment of those standards. Therefore, you
should check with your school district for details.

In American schools, all children are expected to attend
and master basic skills. Because some students face obstacles to
learning, there are different kinds of special services. Your child
may need special assistance and qualify for those programs. You
have to ask details on those programs from the school district. A
few of these programs are:

e Bilingual Education. This program is designed for students
of limited English proficiency (LEP), to help them learn
English and the subject matter through their primary lan-
guage. There are several types of bilingual programs avail-
able, both for elementary and high school students. It should
be noted that not all school districts provide these programs,
and districts may offer bilingual education in only one or two
languages. The best source of information is your school and
school district. R |

. #Special Education. Children with disabilities are provided
with special services while they attend school. They qualify
for special education if they have hearing, vision, speech,
physical or health impairment, learning disabilities, emo-
‘tional disturbances, mental retardation, or other disabili-
ties. '

*Compensatory Education.Not all schools offer this pi"ogram,
which is called Chapter 1 if federally funded or SCE (Staj:_o
Compensatory Education) if state funded. This program is
designed for students who score below the average in ‘re‘ad—

 ing or mathematics, and who attend schools in cerj:éiin _Ioﬁvv”-
income neighborhoods. Under current law, - LEP si;udents
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are eligible for extra help if they have an “educational
disadvantage” in their own language. This means that
children who did not attend school in the country of origin
can qualify for services to compensate for their disadvan-
tage.

Other services such as social work, rehabilitative counsel-
ing, school health services, and so on, aremade available at no cost
to the parents. The handbook of your child’s school contains
information on those programs. Consult also with A Handbook of
California Education for Langdage Minority Parents (Sacra-
mento: California Department of Education). Translations into
Chinese, Spanish, Korean, Vietnamese, Cambodian, L.ao, Hmong,
and some other languages are also available.

Meeting school personnel

The first person that you meet at your child’s school is no
doubt the school secretary. She is a good source of information
about the school. Ask permission to see the principal and intre-
duce yourself. The principal is the person to answer your ques-
tions about the school and its programs. You may get permission
to visit your child’s teacher(s) and classes. You should know your
child’s teacher early in the school year, before conferences are
scheduled or problems develop. If your child has several teachers,
get to know all of them if possible. Let the teachers know that you
are interested in your child’s school progress and you expect your
child to do well in school. Make the first meeting a friendly,
positive one. Also stay in touch with the counselors (in junior high
and senior high schools) and make sure your child stays in touch
with the counselors as well. Counselors keep track of a student’s
academic progressin school and help the child decide what classes
to take during high school and how to prepare for college or a
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career. They also provide information on scholarships. Counsel-
ors are, in addition, a link between the parent and the teachers.
If you do not speak fluent English, ask help from people who do.
There may be teachers or paraprofessionals in the school who are

bilingual.

EMERGENCY CARD

Student's name

Last First Middle Initial

Address ' Apt #

Mother/Guardian’s name

Business phone #

Father/ Guardian’s name

Business phone #

if | cannot be reached in emergency, please contact an adult listed below.
They may make decisions conceming my child.

Name of adult

Last First M.
Name of adult

Last First M.

Signature
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REGISTRATION FORM

Please Print

Student name

Last First

Address

M.

House number and Street name

City Zip Code

Birth Information

Month/ Day / Year

Birthplace

City ' State/County

Legal Guardian

Last Name ‘ First

Spouse

Relationship

Last Name First

Registration this school

ML

Month / Day /Year

Original registration this district

Manth / Day / Year

Ethnicity

Name of last school attended

City

Use this space for written comments:

State/County

Registered by school employee

Signature of person registering pupil
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HOMlE: LANGUAGE SURVEY

Date School

Teacher

The Californmia Education Code requires schools to determine the language(s)
spoken at home by each student. This information is essential in order for
schools to provide meaningful instruction for all students.

Your cooperation in helping us meet this important requirement is requested,
Please answer the foliowing questions and have your son/daughter refurn this
form to his/her teacher. Thank you for your help,

Name of student: : : —
Last First Grade Age

1. Which language did your son or daughter

learn when he or she first began to talk?.

2. What language does your son o daughter
most frequently use at home?

3. What language do you use most frequently
to speak to your son or daughter?

4. Name of the language most often spoken

by the adults at home:

State of California
Deparment of Education

OPER-LS 77 R-6/78

Signatu‘re of parent or guardian
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Communicating with School Personnel

Messages home

Read and respond to notes and other comm:nication from
school. Be sure to ask your child every couple of days whether
there are any messages from school. These messages are often

misplaced or lost.

Report cards

One of those communications is the student’s report card, |

which is sent to parents at least twice a year. The frequency varies
according to the grade level of the student and according to local
school district policy. Eleméntary report cards usually include the
. student’s performance in the following subjects: language arts,
mathematics, social science, health education, music, art. They
may also contain the attendance record of the student, a citizen-
ship grade and comments by the teacher. The grade is based on
a system of letters such as A, B, C, D and F; the report card usually
explains the meaning of those letters. Usﬁally- the meaning of
those letters is as follows: A= excellent, B= good, C= satisfactory

(or S), D= needs improvement (or N), F= failure, U= unsatisfac-

tory, O = outstanding, and I= incomplete.

Grades are an indication of how well the teacher thinks
students are doing in each subject area. Different methods are
used by teachers to determine a student's grade. Middle school
and high school student’s report cards include the title of the
courses, the name of the student and teacher, grades for courses
taken, a grade for citizenship, attendance record, and comments
by teachers. When you receive the report card, you should review
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the teacher’s comments and the grades with your child. You should
sign it and, if you wish, include your own comments on the report
card then ask your child to return it to the school.

Other communications include permission slips, announce-
ment of special events, newsletters, and so on.

KINDERGARTEN REPORT CARD

Basic Concepts Quarter 1 2 3 4

Recognizes colors
Recognizes shapes
Recognizes positions
Recognizes sizes

Language Concepts Quarter 1 2 3 4
Understands oral language
Listens

Foliows directions
Expresses thoughts clearfy

Math Concepis Quarter 1 2 3 4
Understands use of numbers
Recognizes numbers

Writes numbers

Citizenship Quarter 1 2 3 4
Responsible ' : '

Respectful

Cooperative

Work Habits

Compietes work on time

Motor Skills Quarter’ 1 2 3 4
Large muscle coordination
Small muscle coordination

Explanation of Marks: ‘ Altendancs Recard
G= Good . -
8= Satisfactory Days absent

I= Negds ta Improve Days present

NA= Not Applicabls Days tardy
Comments:

Quarter 1 Teacher Signature
Quarter 2 Teacher Signature
Quarter 3 Teacher Signalure
Quarter 4 Teachar Signatura
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Parent-teacher conferences

Parent-teacher conferences are a good opportunity for you
to learn about your child’s efforts and achievements or weak-
nesses and problems in school. Therefore, try to attend all those

conferences.

Before the conference

Look over your child’s completed assignments and past
report cards to review your child’s strengths and weaknesses in
academic performance as well as in behavior. Write down .any
questions you may want to ask the teacher. You may ask the
teacher about the amount of time that your child should spend on

| homework, about what kind of help you can provide your child at
home, about his or her performance and behavior at school.

Ask your child about feelings and concerns related to
school and schoolmates. Use the conference to help the teacher
better understand your child. Write down the points you think
will help the teacher know your child a little better. Telling the

“teacher about your child’s interests and strengths is helpful.”

During the conference

One factor contributing to a successful parent-teacher
conference is making sure you arrive a few minutes early. The
_teacher has a tight schedule and many parents to meet; your late
arrival will shorten the time for conference with the teacher.
Prioritize your concerns and questions and get right to the first
one without small talk. Let the teacher know that you are
concerned with your child’s education and want your child to get
a high-quality education at school. If possible, use this opportu-
" nity to compliment the teacher on things that are going well for
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your child. You can mention problems later, and end with other
positive observations. Some questions that you might ask are:

Regarding academics

*What strengths and weaknesses does my child have in
each of the subject areas?

* May I see some of the work that shows how my child is
performing and progressing in those subjects?

*How is my child progressing in oral English, reading
and writing, and the primary language? -

* How has my child done on the state or national tests?

- *What kinds of things will you do to improve my child’s

skillg?

*How can I help my child at home in those areas? -

Regarding behavior
- *Does my child pay attention and do his work in school?
~ eDoes my child misbehave?
*What is his attendance record?

If a problem exists, work with the teacher to formul'ate a plan tq
help your child. If the conference ends and you still have ques-
tions, make an appointment for another day when the teacher can
have more time with you. Even if you are upset by or in disagree-
ment with what the teacher says, make every effort not to argue,
use discourteous language, or criticize the teacher personally.

After the conference

Make a note for yourself as to what you and the teacher
actually said and planned together. Think of how you are going to
put the plan into action at home.

Discuss the proceedings with your child and praise your
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child’s efforts. Let your child know that you are working closely
with the teacher. Do not hesitate to contact your child’s teacher:

«]f you want to know more about your child’s work and
behavior at school. ‘

oIf you want to find out how to help your child at home and
obtain academic materials to help your child.

oIf your child seems unhappy or anxious at school or changes
habits or behavior.

oIf your child has problems at school such as not being able to
meet course requirements or in relationships with peers.

«If you want to know how you can become more involved at
school.

o If your child ‘s academic work suddenly worsens.

oIf a serious personal or family problem has arisen that may
affect your child’s behavior or concentration in school.

«If your child has been absent for several days and you want
to know if there is any school work that can be done at home.

Keep in touch with the teacher by telephone or with written notes
to continue to receive information on your child’s progress be-
tween reporting periods.

Open house and other school events

Only elementary schools have regularly scheduled parent-
teacher conferences. Itis practically impossible for middle schools
and high school to provide such conferences. While an elementary
teacher may have the same thirty or so children all day, a high
school teacher may have more than 150 students each day. One
way to stay in contact with the school is to attend the school’s open
house and back-to-school night. It can give you a feel for the school.
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The teacher will give you an overview of what will be taught
during the year and explain instructional programs, grading
policy, and homework requirements. You can see each teacher,
hear the teacher’s ideas and approaches, and find out what kind
of requirements students must meet. This is an opportunity for
you to establish a relationship with teachers, meet staff and other
parents, ask questions of school personnel, and look at the text-
books, materials, and classrooms.

Advisory committees

The purpose of advisory committees is to provide opportu-
nities for parents to give advice and help the district make
decisions concerning programs for limited English proficient
(LEP) students and other students who receive extra help. The
parents of children who are enrolled in these programs should be
part of the decisions affecting their children, and have a chance to
provide advice on their children’s special needs.

LEP parents have the opportunity to serve on the District
Bilingual Advisory Committee (DBAC), for the whole school
district, and the School Bilingual Advisory Committee, for the
school site. Members of the School Bilingual Advisory Committee
are elected by parents of LEP students at the school and members
of the DBAC are selected by the school committees. The district
has the responsibility of notifying school and district parents of
the initial election of committees and committee meetings in
English and the primary language of parents. When the commit-
tees have been elected and are functioning, they can assume this
notification responsibility. Meeting agendas should also be mailed
to all committee membersin English and their primary language.
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Parents as volunteers

Parents are valuable as volunteers. It is not necessary to
have specific skills to serve as volunteers, just an interest in
children and willingness to help. When the parents volunteer to
assist in a classroom, they are trained to teach and will transfer
to the home environment some of their knowledge about stimulat-
ing the growth of the child. As parents become more familiar with
school and program requirements, they will be in a better position
to help their children at home. Parents can also give advice and
assistance as resource people to introduce young children to their
own cultures through the use of stories, holidays, art exhibits,
fairs, and various other activities. Parents who are professionals
can discuss their own job situations or to act as a volunteer

counselors,

Parent self-help groups

Parents should become acquainted with other parents and
form parent self-help groups to work on problems or issues of
mutual concern. You may want to inform local school officials but
you dor’t need permission of the school officials in order to form a
parents’ group. Parent self-help groups differ from Parent-Teacher
Associations (PTA), which are associations for parents and teach-
ers and typically are run by the principal of the school.

These groups can work closely with the PTA for the
common good of the children. Parent sel_f-hélp groups can join the
National Committee for Citizens in Education (NCCE) Parents’
Network which can help you learn about issues and Strateg'ies‘ for
effective action. The address of this committee is National Com-
mittee for Citizens in Education, 900 Second Street NE, Suite 8,
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Washington DC 20002-3557; the telephone number is 800-638-
9675, The NCCE has published many information books on
parent involvement and has a Parent Involvement Kit available
for purchase. The following organizations also provide helpful
information on parent involvement in children’s education:

*The Home and School Institute, 1201 16th Street, NW,
Washington DC 20036; telephone (202) 466-3633.

* National Congress of Parents and Teachers, 700 North Russ
Street, Chicago IL 60611; telephone (312) 787-0977.

* Teachers Involve Parents in School (TIPS), John Hopkins
University, 3401 North Charles Street, Baltimore MD 21218;
telephone (301) 338-7570.

*California Coalition of Parent/Community Involvement in
Education (CCPIE), 810 Miranda Green, Palo Alto CA
94306.

« Institute for Responsive Education, 605 Commonwealth Av-
enue, Boston MA 02215. '
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Parents’ Rights and Obligations

Beside moral obligations for their children, parents also
have many legal obligations. Elementary and secondary educa-
tion is compulsory in this country. You have an obligation to send
your children to school, to compel your children to attend school.
All children in California must attend school until graduation
from senior high or until the age of 18. They must attend full-time
until the age of 16. Law enforcement officers will intervene if you
keep your school age children at home.

You also have to watch your child’s school attendance.
Each time your child is absent, you must notify the school with a
phone call. When the child returns to school, you must send a note
which includes your child’s name, reason for absence, date of
absence, your signature, and a phone number where you can be
reached. There are three types of absence: excused if the school is
notified and if the child is ill, attends a funeral, or has a medical
or legal appointment; unexcused when the school is notified and
the child is absent for any other reason; and ¢ruancy when the
child is absent without permission or knowledge of the parents.
Parents are held responsible for their children’s truancy.

Vandalism is also the parents’ responsibility. Parents are
legally and financially responsible for their children’s destruction
or damage of school property. This includes books and materials
which are loaned to the students, as well as the school facility.
Parents are legally and financially held responsible for injuries
inflicted on students or staff by their children.
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As a parent, you also have rights. You have the right to
request information about your child’s education, to lock at the
records kept by the school about your child, to be consulted about
educational decisions, to participate in school policy making, and
to appeal decisions you think are not fair. You have the right to:

Information about school policies, rufes, and regulations

*Health, medical examination, inoculations, and so on.

*Attendance: excused and unexcused absences, and truancy.
The school has a responsibility to inform parents if the child
is absent, and it is the parents’ responsibility to inform the
school if the child cannot attend school.

e Discipline procedures and behavior standards.

*Schedule for the school year: dates of parent-teacher confer-
ences, holidays, report cards, and so on.

* Curriculum: subjects taught, organization of the curriculum,
methods used, materials which can be borrowed, special
programs, extracurricular activities and how to enroll your
child in them. California law requires that for limited En-
glish proficient (LEP) students, the teaching should be done
in a language comprehensible to the children. There is no
specific approach or program required by law but the pi"o-
gram adopted by the school/school district should assure
success for the LEP students and enable them to have equal

~ access to educational Qpportuﬁities.

* Academic requirements: criteria for student evaluation and
promotion, homework policies, graduation requirements,
and so on.

Access to: -
*Records kept by the school about your child. The student

cumulative (“cum”) record is an individual folder about the
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student’s academic performance, ability, and social profiles
from kindergarten through the twelfth grade. This record
may be seen by parents, in the presence of school personnel,
but by no other person, unless subpoenaed by the court. You
may challenge inaccurate, misleading, or discriminatory
information.

*The principal or other personnel who work with your child.

#The teacher, at a time convenient for both parent and
teacher, and with a translator, if needed.

Be consulted
sBefore a change in the placement of your child is made.

*When your child must repeat a grade.

eWhen your child is enrolled in a special program.

eWhen your child is tested by personnel other than the
teacher’s regular classroom testing.

Attend school board meetings.
Participate in parent organizations.

Appeal school decisions.
*If you disagree with a decision affecting your child, or if you

believe that the school did not treat your child fairly, you
have the right to an appeal. You should find out who can
resolve your problem. Complaints and concerns about your
child’s academic progress could begin with the classroom
teacher. Make arrangements tomeet with your child’s teacher
sothat you can discuss your concerns. Request that someone
translates for you if you do not understand English well. If
the school cannot provide a translator, arrange to take your
own translator. Proceed to the next level of authority if you
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are not satisfied. The usual levels of authority are: feéchér,
counselor (in middle or high school), assistant principal,
principal, associate superintendent, superintendent, and
Board of Education. You have to follow the procédures
established by the Board if you want to file a complamt
against any employee

As the parent ofa LEP student, you have additional rights.

You have the right to insist that the school provide language
assistance services to your child as required by law. Title VI of the
Civil Rights Act of 1964 requires school districts to provide equal
educational opportunity to all students, regardless of their na-
tional origin. The Equal Educational Opportunity Act passed in
1974 provides that all school districts are required to have special
instructional programs for students with limited English profi-
ciency that are designed to help them overcome language barriers.
Many states have laws, regulations, and guidelines addressing
the educational rights of LEP students. Ifthe school plans to place
your child in a bilingual program (one that teaches in a language
other than English), you must be informed of the reasons why your
child needs the program, the nature and educational objectives of
the program, and the other options available to your child. The
school must also inform you of the results of the English language
testing that is done shortly after your child enrolls in school. The
school should provide important information to youin a language
you can understand. You may request a translator for parent-
teacher conferences or for disciplinary or placement meetings
with school personnel.
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Some Useful Books

s Arnold, Sarah et al. Resource Guide on Parent and Citizen
Participation in Education. Boston MA: Institute for Re-
sponsible Education, 1988.

sSchimmel, David and Louis Fischer. Parents, Schools, and
the Law. Washington DC: National Committee for Citizens
in Education, 1987.

*Your School: How Well Is It Working? Washington DC.:
National Committee for Citizens in Education, 1982.
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Conclusion

Helping your child achieve in school is a two-pronged

approach. On the one hand, you help your child at home sothathe
or she will be well-prepared for school. On the other hand, you

become involved with teachers and school personnel so you under-
stand the kind of program your child receives at school, and know
how well your child is doing. Following is a list of questions that
help you decide what you need to do to help your child achieve in

school.

Helping My Child at Home
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¢DoI provide a quiet time and a place with necessary supplies
for my child to study? . _

*Do I respect my child’s feelings as I do those of other family
members?

*Do I talk to my child about the importance of education in
life? _

*Do I encourage my child to do the best work possible without
applying undue pressure?

*Do I show pleasure and pride in my child’s accomplishment?
Do I praise my child for a job well done or for effort made?

*Do I set up with my child home rules, such as a regular time
for homework, limitations for watching television, and what
will happen if homework is not completed?

*DoIcheck on my child’s homework each night, sign and date



it, if required, and insist that the completed assignmentisin
my child’s backpack before bedtime?

* Do Ireview homework that the teacher hasreturned and pay
close attention to comments?

*Do Iread tomy child every day or encourage my child to read
to me? Do I read to my child in our home language?

°Do I encourage my child to use the library for reading for
assignments and for pleasure?

Involvement in School

* Havelestablished and maintained a good working relation-
ship with my child’s teacher(s) and school principal and
informed them that I am concerned with my child’s educa-
tion?

*Do I understand school rules, policies, programs and make
my views known?

esHave I visited my child’s classroom, observed the teacher’s
style, and looked over the instructional materials?

sHavel attended all the parent-teacher conferences and other
school events?

»Am I well-prepared for the parent-teacher conferences? Do 1

ask the teacher about my child’s strengths and weaknesses
and request information on how I can help my child at home?

*Am I prepared to ask for extra help from the school to solve
my child’s learning and behavior problems?

‘eHave I considered joining the PTA or a parent’s self-help
- group?.

» Have I considered becoming a volunteer at the school?
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PART TWO

How to Invelve
Language Minority Parents
in Education
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Why are Language Minority Parents
not Involved in Education?

Most school personnel experience frustration trying to
involve language minority parents and getting little response
from them. They often complain that the parents do not come to
school events, such as parent-teacher conferences, advisory com-
mittee meetings, open-house, and so on. This often leads school
personnel to conclude that the parents are not concerned with
their children’s education.

The causes for language minority parents’ lack of involve-
ment in school may originate on the parents’ side or on the school’s
side. From the parents’ side, this lack of involvement may come
from cultural differences, language barriers, lack of knowledge of
the American school system, or their socio-economic conditions.
From the school’s side, this situation may be attributed to little
communication between the school and language minority home,
shortage of teachers and staff who can communicate with the
parents in their language, or a lack of awareness to cultural
differences.

Barriers for Parents
Cultural differences

Many language miﬁority parents come from unitary soci-
eties with very centralized systems of education in which parents
have norole to playin the schooling of their children. The Ministry
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of Education controls every aspect of education, including budget,
curriculum, graduation requirements and examinations, choice
of textbooks, teacher preparation, licensing, recruitment, and
assignment. Parents’ non-involvement in school matters also
derives from the beliefthat they should leave educational matters
to school personnel who are experts. As lay people, they should not
tell the experts what they should do in the field of their expertise.
They also perceive academic education as the school’s job, not the
parents’, who are concerned with moral education and character
training. Hispanic and Asian parents, in particular, are reluctant
to voice their concerns to school personnel. They believe that they
are helpful to the school if they refrain from interfering with
school personnel’s work. ‘

Immigrant parents frequentlylack knowledge about Ameri-
can customs and the operation of the school system, about the
instructional activities and programs of the local school, and
about expectations for parent involvement. In order to encourage
and facilitate immigrant parents in their greater involvement,
school districts should help them understand how the American
education system functions, especiélly at the local level. The
school could, for instance, hold workshops for immigrant parents
on the mechanics of the school system and on the school curricu-
lum. In these workshops, parents who are knowledgeable can be
encouraged to instruct other parents.

Language barriers

Most language minority parents are not fluent in English.
The lack of English proficiency prevents them from understand-
ing what is being discussed and from expreséing their views in
conferences and meetings. The fear of embarrassment is a major
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reason that causes them not to attend meetings. If the schools can
provide interpreters, hire native-speaking staff to work with
immigrant parents, or have bilingual aides available when the
parents visit the school or attend meetings, limited English
proficient parents would be encouraged'to become more involved
in school. If the aides have the respect of the parents, they can
provide valuable assistance in increasing the level of parent
involvement.

Socio-economic problems

Most language minority parents are new immigrants who
are preoccupied with economic survival, It is not unusual for them
to hold two jobs, occupying all their waking hours. Many of them
also lack transportation and child care . As one Hispanic parent
putit: “My husband works two jobs and I have two babies. We got
no time to go to school” (Nicolau and Ramos, 1990). To help
overcome these obstacles, the school could hold activities in the
evenings or on Weekends, provide child care for parents who want
to attend meetings, and provide transportation to and from
activities. The school could also help arrange carpools or link
parents fo various grdups and agencies in the community. Many
immigrant parents feel insecure about their ability to be involved
in school because of their limited education and low proficiency in
English. The school should convey a positive attitude to the
parents who attend activities and meetings and let them know
that their presence is appreciated and they are important part-
ners in the education of their children. Although most language
minority parents are reluctant or unable to be involved in school,
they uniformly express strong concern and interest in their
children’s education. Even though they doubt their ability to

54



become involved in their child’s schooling, most indicate that they
would like to learn more about how to help (Davies, 1987).

- The attitudes of some teachers and administrators may
have discouraged language minority parents’ involvement in the
past. Most school officials say they want parent participation, but
in practice they offer parents only limited opportunities for in-
volvement (Amundson, 1988). According to Liontos (1992), many
teachers tend to ignore poor and minority parents, harboring
doubts that less-educated parents want to become involved in
their children’s education. Recent research findings show that
these parents care deeply about their children’s education, but
may not know how to help (Reeves, 1988). They want the school
and teachers to advise them about how to help their children at
home. Other teachers do not know how to involve less-educated
parents and attribute the cause to these parent’ lack of ability or
willingness to help (Epstein, 1983). Bob Chase, vice-president of
the National Education Association, says that for too long some
schools have made parents feel like intruders (McCormick, 1990).
However, as we shall see in the next section, praiseworthy efforts
have been made by teachers and school personnel to reach out and
involve minority parents in the education of their children, both

at home and in school.
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What the School Can Do to Help
Language Minority Parents

New Attitudes

New attitudesregarding the relationship and partnership
between home and school have inspired several successful pro-
grams that involve language minority parents. According to
Becher (1984), the school should emphasize the many contribu-
tions that parents have made to their children’s education and let
them know that these efforts are valued. Parents have both the
ability and interest to expand and enhance their parenting skills
and the school can help families overcome obstacles to effective
functioning with appropriate programs that teach them new
skills and behaviors. Instead of blaming one other, based on
misunderstanding and perceived obstacles, parents and teachers
can develop genuine partnerships. We should not put the blame
on either the family or the school for a child’s learning problems,
but we should work together to help the child achieve success.
Language minority families should be respected for what they are
and the school should look for their assets and strengths rather
than viewing them as deficient. Collaboration between school,
home, and community is needed to achieve successful involve-
ment for language minority parents.

Better Home-School Relations

Schools must make extra efforts to reach and involve
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immigrant parents, keeping in mind the cultural differences. The
first step is to begin documenting the barriers to parent involve-
ment caused by such factors as family and work schedules,
English proficiency, transportation, and child care problems,
through parent-teacher conferences, telephone calls, or short
guestionnaires. Swick (1991) notes that the availability of such
services as transportation and child care increases parents’ par-
ticipation significantly. Many schools schedule conferences in the
evening as well as during the day, and school events at different
times of the day throughout the year.

Messages home

It is important that the school keep the lines of communi-
cation open. This consists of sending regular notes and newslet-
ters, in a language that the parents understand, and obtaining
feedback and information from the parents by phone or writing.
When the parents are not proficient in English and the message
home is written in English only, confusion may occur. Kneidek
(1990) reported that a memo was sent home by a Portland, Oregon
school to Hispanic parents saying that the children needed to
bring bathing suits to school to go swimming. The memo was in
English only. So, many Hispanic parents were confused when
they were told by the children they needed swimming suits to go
to school. Now the school translates all notices intended for
parents.

Some language minority parents may not be able to read,
even in their native language. To reach this group, the school
needs bilingual teachers, aides, or bilingual volunteers. Joyce
Epstein, interviewed by Brandt (1989), says,“we need to know not
only whether the messages are going home, but who understands
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them and who does not, and who we are reaching and who we are
not reaching, and why.” The school usually calls the parents to
report a child’s problem behavior or academic failure but it can
also call the parents to let them know about the child’s good
behavior or school achievement. In this way the parents are
accustomed to talking to the teachers and when problems occur,
it is easier for the teacher to discuss the problems with the
parents. The teacher may send letters to parents to praise their
children if they do a good job at school or praise the parents for
their active participation and support. At Ralph Waldo Emerson
School in Rosemead, California, where 44% of the families are
limited-English proficient, teachers send letters to the parents
and ask for feedback about the school in the parents’ native
languages. Over 60% of the parents respond to their letters. Then
they report back to the parents on what they plan to do about the
parents’ suggestions.

Newsletters

Some schools have published newsletters to keep the
parents informed about school happenings or to involve them
further in their children’s education. Items which could be in-
cluded in those newsletters are highlights of classroom activities,
notices of parent meetings, reports on parent advisory commit-
tees, news of upcoming events of interest to parents, student
writings, and suggestions to parents for helping their children at
home. In order to reach language minority parents who are not
proficient in English, these newsletters should be bilingual.

Telephone

Many schools have used the telephone to reach out to
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parents. Some school districts such as San Diego have established
homework hotlines for students and parents. At Lincoln Prep
High School in San Diego, the school helps students and their
families find needed community services through a school-spon-
sored telephone referral system (Chrispeels, 1991). It goes with-
out saying that for limited English proficient parents such ser-
vices would not be helpful if they are not in languages they can
understand. For these parents, face-to-face communication in
English is already difficult, and communication on the telephone
adds difficulty for comprehension and expression. It should be
noted that most parents become defensive if they think that every
phone call will bring a bad report on their child. If teachers
accustorn parents to receiving regular calls just for keeping in
touch and conveying information on school activities, it is easier
for them to discuss problems when they occur.

Personal contact

Liontos (1992) believes that the most effective form of
communication between home and school is personal contact.
With the exception of home visits, most other methods such as
memos, phone calls, notices posted in local neighborhood places,
and so on, proved ineffective. They did not convince parents to
participate in school activities. Nicolau and Ramos (1990) stress
that face to face conversation with the parents, in their primary
languages, at their homes, or at the school, or anywhere a parent
might be engaged, was the strategy deemed most effective by 98%
of the project coordinators. If school personnel make visits before
school starts, a child has the chance to become acquainted with the
teacher before school begins. Home visits set a tone of mutual
understanding that makes subsequent school-home communica-
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tion more successful. Carol Ascher (1987) reported that programs
offering home visits were more successful in involving disadvan-
taged parents than were programs requiring parents to visit the
school. Both parents and schools benefit from home visits. But
home visits can cause anxiety for both parents and school person-
nel. Most parents have little or no experience with school person-
nel coming into their homes and are uncertain about what to do.
For parents who have experienced life under authoritarian re-
gimes (such as Southeast Asian parents), in which teachers and
school personnel are viewed as government agents coming to their
home for spying, home visits by school personnel can be traumatic,
or at least misunderstood. Likewise, many school personnel feel
apprehensive about how they will be received by parents. In order
to be effective, home visits must be prepared in advance with
telephone and written communication to the parents, making
clear the purpose of the visit to dispel any misunderstanding and
apprehension. Of course, this advance preparation should be
carried out by a staff member whe can communicate in the
primary language of the parents, directly or through competent
interpreters.

Training must be provided to the home visitors to help
them realize their responsibilities and acquire the skills they
need. A relationship of trust should be established during the first
vigits. Then the home visitors can provide information to families
about school ecurriculum, programs, rules and requirements. They
could provide advice and materials on how the parents could help
children with schoolwork. They should also listen to parents’
concerns, needs, and interests, and provide information and
referrals to community agencies for help. A successful home
visitors program was established by the Davis A. Ellis School in
Roxbury, Massachusetts, under the Schools Reaching Out project
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(Davies, 1991).

The first meeting between parents and school personnel at
school gite should be in a non-threatening and informal atmo-
sphere. The administrator should meet and talk personally to
each parent. Social gatherings tend to make people relaxed and
comfortable. Parents need to feel at home with teachers and
administrators. They should feel that the school personnel really
care about their participation and partnership in the education of
their children.

Parent-teacher conferences

Forreasons mentioned earlier, language minority parents
often feel uncomfortable to come to meetings. At the beginning of
the school year, the school should communieate to parents about
school policies and services, classroom goals for the year, and
provide a few examples of what the children will be learning.l
Parent-teacher conferences should be planned in advance and
parents should be informed of the nature and frequency of the
conferences. For Southeast Asian parents, the invitation to come
for a conference with school authorities may create a feeling of
insecurity and apprehension. In their home countries, such meet-
ings usually meant receiving information on their children’s
misbehavior and discipiinary consequences.

The school personnel should create an atmosphere in
which the parents can feel free to communicate, share informa-
tion, and ask questions. At the beginning of the conference, the
teacher should let the parents ask their own questions and
express their concerns. This is one way to convey respect for their
input. If the parents sense an inviting school climate, their
participation will increase. Teachers encourage pafents to be
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positive through the example they set in being supportive, respon-
sive, and dependable. Comer (1988) believe that such attributes
as warmth, openness and sensitivity on the part of the teacher will
have a positive influence on the relationships with children and
parents. The teacher should begin and end the conference by
noting something positive about the child. Parents should be
shown the projects that involved their children. Teachers should
not make assumptions about a parent’s level of knowledge or
understanding, and should avoid talking down to parents. Non-
verbal messages should convey respect and interest. Writing
notes while parents are trying to express themselves conveys a
lack of attention. After the conference, a note sent to parents to
thank them for their participation and to summarize the major
points discussed is an effective strategy. '

In communicating with language minority parents, teach-
ers and school personnel should be sensitive to cultural differ-
ences which are expressed both verbally and nonverbally, so-as to
avoid misunderstanding and unintended messages. With Asian
parents, the English “yes” does not always mean an affirmative
reply. Thereis the “cultural yes” which people use to acknowledge
that they have just received the message, but it does not necessar-
ily show agreement. It is used when they want to avoid a “no”
which might displease the hearer. There is also the “grammafical
yes” which is used as a resporise to a negative question (such as
“Didn’t you say youwould come?” or “You said you wanted to come,
didn’t you?) to mean “no” because in Asian languages “yes” means
“no” in these situations. (“Yes, you are right, I did not say that.”)
School personnel should be aware of this way that expresSidns
mean different things because of the influence of the native
language. Forinstance, an Asian parent would take the followihé,r
statements as personal opinions rather than as advice: “I don’t
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think your child should take that course” or “Isn’t it time for you
to tell your child to stop playing truant?”

The meaning of nonverbal symbols also vary from one
culture to another. Such American gestures as keeping the fingers
crossed for wishing good luck, or forming a circle with the thumb
and the forefinger to refer to something excellent or satisfactory
have a profane meaning in some Asian or Latin American cultures
(Huynh Dinh Te, 1988). Special attention should be given to
cultural differences related to touching, eye contact, silence, and
space between speaker and listener. Among immigrant parents,
there are those who are new to this country and not accustomed
tothe American communication style, and those who have resided
in this country for many years and have become acculturated. The
teacher should rely on observation and sensitivity rather than on
stereotypes or fixed formulas.

Electronic communication

Recently many schools have tried new ways to reach
parents through the use of electronic equipment. This includes
radio, television, and audio or video tapes. In McAllen, Texas, the
school district has created a community partnership with local
radio stations. The district sponsors a weekly program in Spanish
that encourages parents tobecomemoreinvolvedin their children’s
education. Parents may check out copies of the script or a cassette
tape from the parent coordinators at their schools (I’Angelo and
Adler, 1991). Videotapes have been used to tape workshops,
meetings, or other events of interest to parents. The school district
may also produce videotapes showing the parents how to help
their children at home with reading and other subjects, or effec-
tive ways to motivate their children. Videotapes can also be used
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to allow parents to view their children at work in the classroom.
since many parents cannot come to school to see what their
children are doing.

Parents as Recruiters

If some parents are already involved in school activities,
encourage them to bring their friends to school events. Build a
parent network and use the involved parents to recruit other
parents who are stillreluctant or apprehensive, These parents are
more effective if they receive special leadership training on
program objectives and school procedures,

Helping Parents to Help Their Children: _
Adult Education, ESL, Family Literacy Programs,
and Parenting Classes

ESL and Adult Education

Language minority parents often have a low level of
English proficiency and some have only a few years of formal
education. Therefore, if the school helps them improve their
educational levels and English proficiency, they will be in a better
position to be involved in school affairs and help their children at
home. Adult education classes for language minority parents are
particularly effective. Studies have shown a relationship between
the academic attainment of the mother and the school progress of
the children. “It is unlikely that we will be able to make a
difference for the child unless we place equal priority on education
and academicremediation for the parent” (Berlin and Sum, 1988).
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Parent education programs

Mostlanguage minority parentslack theknowledge, skills,
and resources to be involved in the education of their children.
Parent education has become a popular component in many
programs offered by school districts. School districts have imple-
mented various successful projects to train parents how to meet
the educational needs of their children at home. In Texas, one
project ran an Intensive Training Institute for Hispanic families.
They held an informal week-long intensive training institute for
interested parents. The parents received information about child
growth and development, motivation and self-esteem, and the
process and techniques of language development. Parents also
learned about the school system. The institute was followed by
monthly workshops on what children are expected to learn in
kindergarten. By the end of the project period, fifty-three parents
were actively participating in school activities. The Parent-Child
Education Program in Canton, Ohio is another endeavor to help
parents involve in the education of their children. Family life
classes combined language development and learning activities
for children with classes on child development, communication
skills, consumer education, health and safety issues for parents.
In California, the Riverside County Office of Education has a
parent training program called PRICE (Positive, Responsibility,
Influence, Consequence, and Encouragement) designed to teach
the basics of positive parenting. Skills taught include 1) assertive
communication or alternatives to yelling and hitting; 2) limit-
setting and follow through; 3) logical consequences; and 4) build-
ing self-esteem. Parents discuss and practice these skills in class
before applying them each week at home. The program lasts for
four weeks with a two-hour session each week. Translation into
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Spanish and Chinese was provided for Spanish and Chinese-
speaking parents. In Indianapolis, the school district collaborated
with fifteen local businesses to provide parent education seminars
at work sites during parents’ lunch hours (Liontos, 1992). These
are only afew illustrations of what a school can do to help parents’
involvement in their children’s education.

Family literacy programs

In an effort to help limited English proficient parents
participate in their children’s education, Family English Literacy
programs have been set up in many school districts nationwide.
The projects vary widely in curriculum and methods, but the focus
is on improving the academic performance of limited English
proficient students by teaching the parénts the knowledge and
skills to help their children at home. An example of such programs
in California is provided by Solana Beach School District. Partici-
pating families meet at an elementary school for two hours each
week. Parents and children spend the first hours working to-
gether on ESL lessons that teach them how to adapt to American
society. During the second hour, the children focus on literature,
while the parents receive training in English and parenting
(Liontos, 1992). The Sacramento-Stockton Family English Lit-
eracy Project developed a series of instructional texts in both
English and in other languages to help language minority parents
learn English as a second language and parenting skills. As of
September, 1992, there were 26 Family English Literacy Pro-
grams (FELP)implemented in California (California Department
of Education, Bilingual Education Office). These programs are
most often funded by the Office of Bilingual Education and
Minority Language Aﬁalrs (OBEMILA), ofthe U.S. Department of
Education.
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Parent centers

Another effort to help parents become involved is the
establishment of Parent Centers in schools or at other locationsin
low-income neighborhoods. If schools want to make parents feel
welcome, they should set up a room or a place in the school that
parents can feel comfortable. Before the project started at the
David Ellis School in Boston, there was a sign outside of the school
saying “Parents: Wait outside for your children.” According to
Vivian Johnson, project coordinator for Boston’s Institute for
Respdnsib]e Education (IRE), "_‘the fact that this center exists
really sends a (new) message to parents” (Jennings, 1990). The
Edgar Ev_aﬁs Elementary School in Indianapolis beganin 1979 a
“Parents in Touch” project to promote stronger gchool-home part-
nerships. After hard work to reach out to parents, today the school
has a Parent Center that includes resources for families on
parenting skills and education. School textbooks are also avail-
able in the center to enable parents to follow their children’s
aSsignments. The school also offers monthly workshops in the
evening and on weekends on such topics as “Discipline with love”
and “Preparmg children for tests.” Social events are designed to
make parents feel more comfortable at the school. Signs welcom-
ing the parents line the hallways. There is also a “parent involve-
ment” bulletin board that lists the names and contributions of
palflti'cipating pareni:s The principal sends a certificate of appre-
ciation to frequent visitors to encourage them to return. The
school has hired a local parent as a Community Liaison to visit
famlhes at home and encourage them to become involved in their
children’s learning. The liaison also acts as a buffer to help dispel
hégative feelings between parents and teachers. Parent Centers
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can effectively promote parent invelvement for they provide a

place where the parents and teachers can meet informally, where

parents can receive information and materials on how to help

their children at home, and where parents have the opportunity

to meet other parents.

Resources for Parent Education Programs &
Family English Literacy Programs
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*California Department of Education, 721 Capitol Mall, 2nd
floor, Sacramento CA 94244. (Dolores Paz, Parent Involve-
ment and Education Unit, for Home-School Partnership
Training and Daniel Holt, Bilingual Education Office, for
Family English Literacy Projects).

*PRICE Program (Lou Denti), Riverside County Office of
Education, 3939 Thlrteenth Street P.O. Box 868, Riverside
CA 92502,

* Lawrence Hall of Science , University of California, Berkeley,
CA 94720. (V1rg1ma Thompson, Director, Family Math/
Equals Program).

*Center for the Study of Parent Involvement, 5000 Manila
Avenue, Oakland CA 94609.

*John Swett Unified School District Newsletter (Lorna
Wiggins), Rodeo CA 94572,

*Lancaster Parent University (Kenneth G. Almeida, Superin-
tendent), Lancaster Elementary School District, Lancaster
CA 93534.



e Mission Possible (Larry Anderson, President), Mission San
Jose High School, Fremont CA 94539,

o Parent Commaunity Support System (Margaret Wright, Project
Coordinator), Los Angeles Unified School District, Los An-
geles CA 96047.

e Parent University (Diane Janicula), San Rafael City Schools,
San Rafael CA 94801.

e Parenting (Pat Brown), Redwood City Elementary School
District, Redwood City CA 94063.

» Parenting Education Plan (Susan Van Zant), Poway Unified
School District, Poway CA 92604.

e Parenting Now and In the Future (Nancy Richards), Irvine
Unified School District, Irvine CA 92713.

e Parents in Action (Carol J. Solis), Office of the Santa Clara
County Superintendent of Schools, San Jose CA 95115,

e Reading and Beyond (Ellie Topolovac), Solana Beach School
District, Solana Beach CA 92075.

e Relationship Skills for Adolescents and Their Parents (Janis
Van Dreal), Kern Union High School District, Bakersfield
CA 93301.

s Literacy for Life Choices (Carole Borg-Arvidson), Fountain
Valley School District, Fountain Valley CA 92708.
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* Project REACH (Carmen Melendez), Fremont Unified School
District, Fremont CA 94538-5008.

*Project Open Doors (Rose Marie Bodrogi), Newport-Mesa
Unified School District, Newport Beach CA 92663.

* Project LIBRE (Cherry Freeman de Leyve), Oceanside Unl—
fied School District, Oceanside CA 94607,

*Project Rx for Success (Susan Holtkamp), Solana Beach
Elementary School District, Solana Beach CA 92075-1298.



Support for Teachers

Classroom teachers play a key role in school-home interac-
tion. However, most teachers are not taught how to work with
parents. Only one percent of teachers surveyed by Epstein (1983)
had completed a course in parent involvement (Krasnow, 1990).
Many teachers are uninformed about other cultures. They have
values, attitudes, and expectations that stem from their own
background (usually middle-class Anglo) that is different from
those of their language minority students. Misunderstandings
often arise from cultural differences between teacher and student.
Nicolau and Ramos (1990) reported that a teacher of Hispanic
children complained about “the unresponsive Hispanic students
who didn’t look adults in the eye, and refused to participate in
class unless directly called upon.”

Teachers should be trained in understanding the charac-
teristics, needs, and strengths of language minority students and
their families, in effective communication techniques in
crosscultural situations, and in the necessary skills for working
with different ethnic groups. The training should first address the
teachers’ attitudes toward and motivation for working with lan-
guage minority families. Teachers who see themselves as quite
different from the parents of the children they teach may not have
an easy transition to new behavior. It is obvious that this program
of training would require a series of workshops rather than one-
shot trainings. In their efforts to improve home-school relations,
teachers need support from administrators and school boards.
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Without commitment from the top, their efforts are not successful.
San Diego School District policy recognizes that building the
capacities of teachers, administrators, and other staffmembers to
work effectively with families is a prerequisite for family school
partnerships. To accomplish this goal, the district established a
depart ment to oversee policy implementation and to assist
schools (Liontos, 1992).
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Conclusion

In planning a program for parent involvement, school
personnel should keep the following points in mind:

e Parents will come to school meetings if they believe that the
topics are useful for them and that they are respected and
valued.

*The school should survey the families in the school area
concerning the range of parent interests, needs, languages,
and life styles; consult with the parents; and ask for input to
find out what issues, concerns, and problems are of impor-
tance to them.

e Communicate clearly and frequently with parents to inform
them about school policies and programs, school events,
holidays, and so on. Parent-teacher conferences should be
scheduled at least once a year at all grade levels.

eCreate a school climate that is open, helpful, and friendly. |
Signs saying “Parents and visitors are welcome” are particu-
larly helpful.

#The school should make parents feel comfortable. Informal
settings are less intimidating, and small groups are more
effective than large groups. During the first few meetings,
the most important thing is to establish trust. Requiring
active participation right away is sometime intimidating to

parents.
sRefrain from asking in public questions that can make
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parents uneasy, or look foolish and awkward.

*Provide interpreters, ifthe parents are not English proficient
and child care and transportation, if feasible.

* Meetings and activities should be scheduled with consider-
ation for parents’ availability.

* Set aside a Parents’ Room in school with necessary forms
and materials for parents.

*Establish parent advisory committees to deal with specific
school concerns. Use parents to attract other parents. If you
keep them coming, word will spread in the community.

s Staff should be prepared with inservice workshops on cul-
tural sensitivity and crosscultural communication. Effec-
tive programs are characterized by collaborative, equal
relations between parents and program staff. Goals and
activities should be jointly determined by parents and school
personnel to ensure that programs methods and content are
responsive to parents’ needs and the cultural characteristics
and values of ethnic populations. It takes time to generate
interest. Parent involvement programs often require a con-
siderable investment of time and sensitive work before
progress is evident. It took seven years for the San Diego
program and three years for the School Reach Out (SRO)
programs to achieve expected results.

Resources

The following organizations are concerned with parental

involvement;
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*The Home and School Institute, Inc., Special Projects Office,
1201 16th Street NW, Suite 228, Washington DC 20036.



o Institute for Responsive Education. 605 Commonwealth Av-
enue, Boston MA 02215.

* The Language Minority Program, John Hopkins University,
3505 North Charles Street, Baltimore MD 21218,

e National Committee for Citizens in Education, 711 Second
Street, Suite 100, Washington DC 20002-4307.

s National Research and Development Center on Families,
Communities, Schools, and Children’s Learning, 605 Com-
monwealth Avenue, Boston MA 02215.

e Parent Training and Information Centers, and Technical

. Assistance to Parent Projects, 95 Berkeley Street, Suite 104,
Boston MA 02116.
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~ Supplement

Vietnamese
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English-Vietnamese Glossary

This glossary is intendend for Vietnamese parents who are not
proficient in English. We plan to prepare glossaries in other
languages in the near future, as conditions permit.

N.B. Chingtsichighinghiading trongsdchniy ma thoi. M&ichi
c6 thé c6 nhidu nghia khdc nita néu ding vao céc trudmg-hop khéc.

accept chdp-nhan

access (right to) quyern dugc xem-xét (dén gan)
achievement thanh-tich

acknowledge thira-nhin

activity sinh-hoat

adjustment sy thich-ung

absence st ving méit (nghi hoc)
adult ngudi 16m (trudmg-thanh)
Adult Education giélo-duc trdng-nién
advisory .’_ar-vé'n

affective (thuéé vé) tinh-cAm
analyze phéan-tich

anxiety _ - le1’ lo-du

apathy , ~sir lanh-dam, v6-tinh
“appeal ~ su khi€u-nai
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appointment
appropriate
aspiration

assignment

assume

attainment
authoritarian
available
avoid

avoidance

balance
basic
birthdate
’birthplace
blueprint

Board of Education

breakdown

bruise

.. thanh-qué, thanh-tich

2.
" budi hen

thich-hop
nguyén-vong

1. bai lam;  home assignment: bai ‘
lam & nha ‘

2. su phéin—phé‘)’i (gido-chuc)
1. dim nhan (frach-nhiém)

2. cho ré’mg

doc-doéan, qua khit-khe
s&n cé
tranh

s tranh-né

sy quén-binh

co-ban

ngéﬁr sinh

noi sinh (sinh-quan)
k&-hoach

Hoi-Dong Quan-Tri Hoc-Khu. Con goi
la Board of Trustees hay School Board.

sy fhﬁt—bai, d8-viy

" v&tbam
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capital
career
centralized

child abuse law

citizenship

Civil Rights Act
code

cognitive

cold
collaboration

comment

communicate

completed

compromise

compulsory

computation
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tr-ban
nghé-nghiép
tap-quyén

ludt bdo-vé thiu nhi (luat chéng
nguoc ddi thigu-nhi)

1. -quyen céng-dan

2. mobn cong-dan gido duc; dirc-duc
Luat Dan-quyén

dao luft

(thudc vé) tri-thite

(bénh) cdm-han

sy hop-tace

1&i phé; teacher's comments: 11 phé
clia thay (cd) gido

noéi chuyén, giao-thiép

1. da hoan t4t (lam xong), day dit
2. da dién lovi khai (gidy-to, don) J
1. thda-hiép

2. lam nguy-hai

bét-budc; compulsory education: gido-
duccudng-bach

lam todn, todn-phép



concern
conducive

conference, parent-teacher

consistent
consult

contact
contribute
cooperate
corporal punishment
counselor
credential
criteria

critical decision
cultural
curiosity
curriculum

custody

dampen
decision

degree

st quan-tadm
thuin loi, dua dén
hoéi-kién (hop) gitta phu-huynh va
gido-charc

nha“{t—fri, khong thay—dﬁ?il}’r-kié‘:’n
tham-van, héi y-kién

tiép-xiic

déng-gbép

hop-téc

hinh phat béng roi-vot (danh-dap)
gido-su c8-van (khai-dao)

gidly phép day-hoc

tidu-chuin (s& it 12 'criterion’)
quyét-dinh trong-dai

thubc vé vin-héa

suf tO-mod

hoc-trinh

(syr) nudi-giit, sin-séc, canh-chirng

Iam gidm di, lam nhyt
quyét-dinh

mc-dd



Department of Education

design
destruction
dictionary
discipline
discriminatory
ciiscuss
dismissal
distract

DPT

dropout

drug

educated
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1. (State) B6 Gido-Duc ti€u-bang

2. (Federal) B6 Gido-Duc Lién-bang
Hoa-Ky

ditra

sy htiy-hoai

tw dién

ky-lugt

c6 tinh cach ky-thi
ban-luan

su sa-thai, si gidi-nhiém
Iam xao lang

(diphtheria, pertussis, tetanus) bénh
yét-hau, ho-ga va phong ddon-ganh

bé hoc

chat ma-tiy

cé hoe-thire, hoc-thitccao. Trong tiéng
Anh chir "education” chi ¢6 nghia [a

‘hoc-vAn, kién-thitc, viéchoc-hanh chir

khéng c6 nghia "gido-duc” theo nhu
chung ta hi€u trong tiéng Viét tirc 1a
gom c6 dire-duc va tri-duc. Vi vay &
hoc dudng Hoa-Ky nguwri ta khéng
chi-trong dén dc-duc nhigu nhu &
Viét-Nam, A chau va Au-chau. Do d6



effort
emergency
emotional
energy
enthusiasm
ethnicity
evaluation

- evidence

examination

exclusive
excused
expectancy

extrinsic

factor
failure

fan

chir "uneducated" chi cé nghiala thiéu
hoc, that hoc chit khéng phai "thidu
gido-duc, vb gido-duyc.”

su c8-ging

tinh-trang khan-cdp

(thudc vé) xtic-cAm

nédng-lyc

long nhiét-thanh

tinh-cach ching-toc

st danh-gia, thim-dinh
bang-chirng

1. su, budi thi

2. sy quan-sat, kham-nghiém
3. (medical) sy kham sic khoe
ddc-hitu, danh riéng

dwoc phép, c6 s cho phép

sy trong tudng

ngoai lai
y&u-td

st that-bai

quat Ién, nung-néu
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focus

formulate (a plan)
frustration
further

game

gang

get away

goal

grade

graduation
graduation requirement

guardian

habit

hamper
handbook
hard-working
health

high school
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trong tam

14p ké-hoach

sit bat-méan

xa hon, cao hon (hoc-van)
trd choi

bing dang

thoéat khéi sy tritng phat
muc-dich

1. diém; higher gr‘ades:‘ diém cao
hon

2. 1¢&p; first grade: 1&p mot
s tﬁt-ngﬁiép
didu-kién tét-nghiép

ngudigiam-hé

tdp-quan (théi quen)

can trd

séach chi-dan (chi-nam)
chgm-chi

1. sitckhde

2. (education) mén vé-sinh

trudong trung-hoc



hinder
homework

Home Language Survey

immunization
immunization record
improvement
improvement needed
inaccurate

incentive

incomplete

Inconsistent
inflict (injury)
initiative
injury

inner fire
inoculation
in spite of
interrupt
involvement

IQ (intelligence quotient)

can-ird, géy tré-ngai
bailam & nha

Ban Kiém-ké Ngén-ngit

(shot) chich-ngira

(shot card) chi¥ng-chi chich-ngira

sy ci-tién (cai-thién)
can c6-géng hon
khong ddng, sai lam
st khich-1&

1. khéng day-dd

2. chua xong

bat nhét, hay thay-déi
gy (thuong-tich)
sang-kién

thuong-tich

ngon lira ndi-tdm, si hdng-héi

sy chich-ngira

mic dau

cit ngang, lam gian-doan
sy tham-gia

chi-s6 théng minh
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junior high school
keep track of
keep up

key person

lack
late
law
law enforcement officer

legal

leisure
library
licensing

limit

trung-hoc so~-cap
theo-d6i
d€ khéi thua stit (ban-beé)

nhan vét chinh (then-chét)

thidu

trd, chim

Iuét-phap

nhan-vién cong-lyc -

1. hop phdp

2. thudc vé ludt-phap

su nhan-ha

thur-vién

st cAp gidy phép hanh-ngh? (day hoc)

gidi-han

Limited English Proficient (LEP) kém (khéng théng-thao) Anh-ngit

link
listen

local ]

model

moral
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gidy lién-lac
14ng nghe
dia-phuong

miu, guong (d€ noi theo)

thudc vé tinh-than, thudc vé luan-ly,



motivation

mumps

need
negative

negotiate

objective
obligation

cbserve

obvious

once

open communication
Open House
opinion

opportunity

origin

co dao-dirc
dong-hyc, sy thiic-day

bénh quai-bi

nhu-cau
tidu-cuc

thuong-thuyét

muc-tiéu
bén-phan

1. quan-sat
2. tOn-trong
hién-nhién

1. .motIan

2. ngay xua, c6 lan

ddi-thoai c&i-m&

dém gip-g& (hoi-ngd) phu-huynh
quan-niém

co-héi

Equal Educational Opportunity: co-
hoi gido-duc ddng-déu

nguodn-goc

21



out of school
parenting style
passivity

peer

performance (academic)
permission slip
permissive parents
perplexing
personnel

physical education
placement

policy maker
polio

poll

point

positive

praise

prepare

prioritize

privilege

problem

a2

ngoaihoc-dudng

16i day con-cai

sut thu-dong

ban hoc

thanh-tich hoc-van
gidy cho phép
phu-huynh qua d&-dai
le‘lfn hoang-mang
nhan-vién

thé&-duc

s sép 16p

ngu'bfi 1ap chinh-séch
bénh ta-ligt

cude frung—cﬁu y-kién
diém :

ti_ch—cu’c

su (l&r]) khen-ngoi

g -
chuan-bj, sita-soan

1ap wru-tién

dic-an

syt khé-khin



proceeding suthdo-luén (gitta phu-huynh va gido-

chic)
proficiency sit théng-thao
program chuong-trinh
prompt 1. thic-dfy
2. nhicnhé
proper _ fhich—démg |
psychology - tam-ly :
pursue theo dudi |
put down coi thudorng, khinh-dé
quarter _ tam-cd-nguyét, mdi ba thang
race (racial) _ . ;:ht’mg—tc_’ic (thudc vé ching-toc)
rapport maituong-quan; mdilién-hé; sy giao-
thiép
realistic thuc-tién
recognition s1,f ti'ltta-rﬂmén |
record | | hB-sd hoc-sinh, hoc-ba
recreation su gidi-tri
recruitment sy tuyén-dung
recurrent xdy ra déu-din
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reform

refrain
registration
regulation
reinforce
relaxation
repeat (a grade)

research

reserved
respond
responsibility
result
review
reward

rights

rubella

ruler
sarcasm
schedule

school board
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cai-cach
tranh

sit ghi-danh, ghi tén (ding-ky)

“tAng cudng

sit nghi-ngoi

hoc lai lép

-nghién-cttu; researcher: nha nghién-
cliru

danh riéng

tré-1oi, dap-trng

trach-nhiém

, ké't—qué

-duyét lai, xem lai

thuéng, phanthudng

‘quyén

bénh ban sdi (suéi)

thude ké

sw chAm-bidm
thivi (khéa) bidu

ban quén-tri hoc khu, nhit board of



score (test)
secretary (school)
select
self-control
self-discipline
shelter
sibling

sick

social status
spouse
standard

star

stay out
stifle
strategy

strength

structure
stupid

subject matter

education

diém thi

thu-ky hoc dudong
lura-chon

sy tu-chd

tw gilr ky-luat

chd trii-an
anh-chi-em rudt
8m (bénh)

dia-vi xa-h6i ,
ngu'c;ﬁ phéi-ngdu (vo hay chdng)
tigu-chudn

ngdi sao (bdng gidy mau d€ thudng
cho hoc-sinh)

di-choi & ngoai, ngti ngoai (ving nha)
bép chét, lam tét thé

chién-lugc

1. wudiém

2. si¥¢ manh

co-ciu

ngu-dan

mdn hoc
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succeed
summarize
sustained attention
synthesize

system

tardy

TB test

test

tight schedule
tolerate
transfer

trip

truancy

trust

tutor

undermine
unexcused {(absence)
unsatisfactory
undue

undue pressure

o6

thanh-céng

tom-lugc

st chi-y dugre kéo dai
t5ng—hc_>’p

hé—th5ng

tré (di hoc tré)
thir-nghiém bénh lao
tric nghiém; thir nghiém
theri gity eo-hep

tha-thi

thuyén-chuyén

cudc du-khdo

su trdn-hoc
long tin-cay

ngudiday kem

pha-hoai
(vng mit) khong c6 phép
khéng dd tidu-chuan (kém)

quéi mi¥c

stz ép bude (thic ddy) qua midc



updated

vest (the power)

volunteer

weakness
well-prepared
worry

worsen

worthless

Zo0O

duoccap-nhithoa

dit (quyén) vao

nguditinh-nguyén

nhuge-diém

duocchudn-bi k§

- syrlo-Bu

rd nén toi-té

vd dung, v6 gia-tri

s& tha
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TOM-LUQC BANG VIET-NGUY

L&iN6i Dau

Gan day cdc nha gido-duc rit chii-tdm dén van-de phy-
huynh tham gia vao viéc-hoc ctia con-em. Phy-huynh géc ngdn-ngi
thi€u-s6 thudng ty hdi lam sao minh c6 thé tham-gia khi kém Anh-
ngit, it hoc-thite, va khéng c6 kinh-nghiém vé hé-théng gido-duc &
Hoa-Ky. Mit khéc, cac nhén-vién hoc-dudng Hoa-Ky thudrng trach
phu-huynh g6c ngdn-ngit thiéu s6 khong quan-tim dén viéc hoc clia
con-em vi thdy phy-huynh it khi tham gia cac busi hop & trirong,.

Muc-dich cfia séch nay 12 d&-nghj mét vai phwong-céch dé
phu-huynh tham-gia cdcsinh-hoat & hoc-dudng vi gitip con-em hoc-
hanh & nha va gitip nhan-vién hoc-dudng hi€u rd nhiing khé-khin
ciing nhu ndi wu-tir ctia phy-huynh géc thiu-s6. Chuing tbi sé da-
nghimét vai phirong-cich gitp gido-chireli-cusn phu-huynh tham
gia cdc sinh-hoat hoc-dudng. Sy cfng-tac gitta hoc-dudng va gia-
dinh rit can-thiét vi sy-kién niy s& gitip cic em hoc-hanh va thich-
tng v&i xa-hoi méi dé-dang hon.
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VAI-TRO CUA GIA-DINH VA HOQC-BUONG
TRONG VIEC DAY-DO CON EM

Nhigu phu-huynh van nghi rang chi c6 nha-trudmg mdi cd
nhlem—vu day-dd hoc-sinh. Ho khéng nhan-thire ring phu huynh
dong mét vai-trd rit trong-yéu trong viéc hoc-hanh cfia con-em &
truomg. Néu trong gia-dinh cic em duroe cha-me glup—dof trong v1ec
hoc thi dén trudng céc em sé hoc-hanh de—dang hon. .

" Cénhidu ly—do dé phu—huynh tham-gia vao viéc hoc ctia con
em. Nho ¢6 sy tham-gia ndy ma phu-huynh thay rd con-em minh
hoc-hanh & trufo’ng ra 520, hoc-duong biét dugc nguyén-vong va
nhu-cau cia phu-huynh va céc em hoc-sinh dug'c cha-me gitp-d&
hu’u-hleu lon. Gido-chire cung nhu cac vi ¢6 nhiém-vy quan~tr1 hoc
du’dng va thlet lap chmh—sach glao-duc deu cong—nhan rang su
tham—g1a cua phu- huynh vao viéc hoc-hanh ctia con-em 14 mdt c‘heu
rat quan—trong Cécnha ngh_len—cu’u giao- ~duic két-luén ring cdc em
hoc—smh 6 phu huyn_h tham—gla déu cé thanh -tich hoc—van cao ho’n
nhumg em c6 phu-huynh khong tham-gla

Céc em hoc-sinh chi s6ng & trudrng 6 mét phan nho thl—glO’
Phén 1¢m thi-gity cAc em s6ng ngoai hoc-durng va ngudi day-db cac
em chinh 14 cha-me. Nhitng gi cdc em hoc & trudng can phai duge
gia-dinh ting-cudng. Vitinh-trang x8-hoi val6isinh-hoat & Hoa-Ky,
rit it phu-huynh cé thé ti€p-xtc v6i hoc-dudng. Trong nhitng
chwong sau day chiing toi sé trinh-bay cdch-thirc ma phu-huynh ¢6
thé ding @€ gitp con-em hoc-hanh tai nha d€ dat nhirng két-qua t6t
& hoe-dudrng.
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PHU-HUYNH GIUP CON-EM HOC-HANH & NHA

Bau khéng-khi thuin-loi cho viée hoc.

Phy-huynh phéi tao cho con-em m¢tbau khong-khi thusn loi

cho viéc hoe.

Didu-kién vit-chit

Céc em phai c6 mot chd yén-tinh, &m-dp, sadng-stta va day-du hoc-
liéu d€ ngodi hoc. Céc em s& bj chia-tri néu khi ngdi hoc o6 ngudi
chuyén-trd, nghe nhac hodc xem truyén-hinh.

Digu-kién tinh-thin

Néu dau-6c khdng bi lo-1ing, birc-bdi thi cdc em m&i c6 thé hoc-hanh
dugc. Hoc gidi khong nhd & tri thong-minh xuét-chting ma nhér & s
c8-géng clia hoc-sinh va sy khuy&n-khich ctia cha-me va thay-gido.

Pong-luc va tu-tin

Béng Luc

Néu khong c6 dong-Iyc thiic-diy cdcem thinhitng c6-géng ctia thay-
gido cling tré nén vo-ich. Phiilamsao cho cic em thiy dito'e nhu-cau
hoc-hanh thi cdc em méi chim-hoc. Phu-huynh phai gitip cic em
cdm théy thich hoc va can phéi hoc (dong-lic ndi-tam). Phuy-huynh
clingcé thé khen-ngoi va tudng-thudng dé cac em thém hiing-thd
trong viéc hoc (d6ng lwc ngoai-lai). Thai-d¢ clia phu-huynh cling c6
thé ting thém déng luc ham hoc & cac em.

*  Quy viphaitdcho con-em thiy ring gido-duc rat quan-
trong.
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¢ Quy vi phai t& cho con-em thay sy lru-tdm clia quy vi
dén viéc hoc cta ching,.

¢ Quyviphitd cho con-em thiy minh mudn ching hoc-
hanh gidi, tuy-nhién quy viciing dirng ép-bubdcva thic-
&4y ching qué mutc. '

» - Khich-1& sy c6-géng. Khi c4c em c8-géng thi quy vinén
khen-ngoi cic em.

Thai-d6 tidu-cye cha phu-huynh cé thé bép-nghet dong lue
thiic-day cic em hoc-hanh. Quy vi nén trénh nhitng didu sau day:

s Coi thudng nhitng diéu con-em wa-thich.
e Ditt ngang nhitng difu con-em dang thich-thd lam.

Long Tu-tin _
Long tu-tin 1a y&u-t6 quan-trong &€ thanh-céng & hoc-dudng. Mot
hoc-sinh théng-minh ma kém tu-tin thihocsé thuamdt hgc—sinh kém
thong-minh ma c6 1ong ty-tin cao hon. N&u thiu tir-tin thi cic em sé
khéng damlam nhitng didu gi méi-la va trainh nhitng viéc khé-khan,
¢é nhidu thir-thach.

' ‘ Qu}’r-vi_ c6 thé gitip con-ém tao Iong tu-tin bing cich:

e Cho cic em thdy la cdc em dugc thuong-yéu va qui-
trong. | S
‘e - Ling nghe nhitng diéu cac em n6i.
"« Nhic-nhd va khen-ngoi nhitng didu tot cic em lam.
. Giao trach-nhiém cho cic em.
e  Ding nhitng t¥-ngir tao nén long tu-tin & cac em.
‘s Néu girong t&t d€ cdc em noi theo.
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Thai-d3 clia phy-huynh ciing 6 thé hiy-diét nidm ty-tin & cic em
nhu nhitng 1o néi tidu-cire, cham tir-di va cham-bifm nhu, "Dé vé-
dung! D6 ngu!"

Lap Thei-bigu va Ki€m-so4t

Quy vinén cling v&i con em Iap mot thivi-khéa-bifu va dit cic qui-
luét ma cacem phai tudn theo. Thevi-biu phai cé ¢t thi-gity d€cécem
hoc-hanh, nghi-ngei, xem truyén-hinh, gidi-trf, va ngl. C4c nha
nghién-ctru gido-duc cho rang xem qua nhiu truyén-hinh sé c6 hai
cho viéc hoc. Céc qui-lugt phéi dinh 18 khi nio cic em c6 thé xem
truyén hinh, khi nio phéi tit truyén hinh, khi nao phai lam bai va néy
khéng lam xong bai thi s& c¢6 hdu-qua gi‘..‘ ,

Kiém-sodt va K{-lugt

Sw ki€m-soat rat can-thiét vi c6 kiém-so4t méi bist dwoc cac em c6
tuén theo nhitng qui-ludt d4t ra hay khong. Dy 1a nhitng digu quj’r
vinén lam:

*  M&i dém hdi con-em &3 lam xong bai chwa. Néi cho
chting bigt ring Jam bai 1a mét céng vigcrat quan-trong.

¢+  Blocidcembdnhitngbaidilam xong vao cdp trudckhi
dingd.

*  Bdo cic em dua quy vi xem bai 1am &3 dugce thay (cé)
gido chdm di€m va tra lai.

*  Theo ddi di€m c4c ky thi va thanh-tich biéu. Hang nim
quy vinén xem hoc-ba ctia conem. Néu cdcem gap trd-
ngai trong viéc hoc-hanh thi quy vi nén tiép-xtc véi
hoc- duofng dé nhy gitip-ds.

Quy vi pha1 day cdc em biét gi¢i-han trong moi hanh dong va
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h&u-qua t6t hay xdu ctia mdi hanh-déng. it gidi han sé gitip cacem
tu &p-dung ki -luat. Quy vinén tranh théi-dé qua khét-khe ho&c qua
budng-trdi. Sandy Dornbusch tin ring cd hai thi-do dé déu bat-loi
cho viée hoc-hanh cfia con c4i. Phu-huynh phai nghiém khic ¢6
chirngmure.

O cdc nude A-chau phép-ludt cho phép va nhiéu khi con
khuyén-khich viéc diing roi-vot dé tritng-tri mdi khi con-em pham
18i. Tai Hoa-Ky phan 1&n céc Tifu-bang déu cim dung roi-vot lam
hinh-phat. Luat Bo-vé Thi€u-nhi qui-dinh ring néu cha-me diing
roi vot &€ danh-d4p con-cii gay thurong-tich thi cha-me s& bi luat-
phép tritng-tri va c6 th€ mAt quyén nudi-git con-cdi. Nhitng phu-
huynh diing phurong-phép "cao-gi6" d€ chira-trj con-embj cdm-cm
nén luu-y dén dao-ludt nay vi sau khi cao-gié than-th€ céc em cé
nhitng d&u vét bam-tim nhu bj danh-dép. Nhan-vién hoc-dudng c6
thé tirdng [am cic em bi bao-hanh va sé trinh-bdo vo1 canh-sat. Nhu
vay quy vicé thé bilsi-thdi véi phap-luat. Mudn khéi bi phién-phitc,
quy vinén trdnh "cao gid" cho con-em.

Tao Tap-quén ot

Quy vi nén tip cho con-em c6 nhitng tap-quan t5t &€ giip
con-em hoc-hanh d&-dang va §& mat thi-gio. Trong cdp cic em bao
gidy ciing phai c6 &l thp v&, ngdi bit, brit chi, va mot quyén lich d&
ghingay cicem phéindpbai. Tap cdc emst-dung phuong-phép suru-
tam, ghi-chép, phan-tich, va té?ng—ho'p céctai-litu da thau-thap duoe.
Cécem con phaibiét cadch 8n bai, cich ghi-nhé cdcsy-kién va ciaccon
50, ghi-nh& nhitng chit quan-trong va tém-lugc cac ¥ chinh cfia mét
doan vin. Quy vi nén khuy@n-khich con-em diing thu-vién hoc-
dudng va thur-vién cong-cdng va cd nhirng tdp-quén totnhu trd sach
dang hen. Quy vi nén khuyén cidc em nh nhan-vién thu-vién chi-
béo cach-thitc stt-dung thu-vién va muon sich.
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Gitdp d& con-em tai nha.

Chudn-bi con-em nhip-hoc

O Hoa-Kj phu-huynh phai chuén bi con em sin-sang khi ghi danh

nhip hoc tao cho cac em c6 di kinh-nghiém tx{-6c, co-nang, tim-1y,
xa-hoi d€ cac em c6 thé thanh-cng & hoc dudrng. N&u khong thi cée
em s& khong theo kip cic ban dong 16p.
Quy vinén néi chuyén véi con-em, doc cho cic em nghe va khuyén-
khich cic em tim hiéu sy-vat. Nhitng sinh-hoat ngoai hoc-duong
nhu viéng thim s& thd, cong-vién, vién bAo-tang, vurdrn bach-thii
déu rdt b6-ich vi nhitng sinh-hoat nay sé gitip cho cdc em hiéu duoc
nhirng gi s& duorc gidng-day & triztrng. M3i tusin cAc em phai dy céc
sinh-hoatngoaihoc-dudng nhu doc truyén gidi-tri, xem céc chuong-
trinh truyén-hinh gido-duc, néi chuyén véi ngudi 1ém, xem céc trd
thé&-thao.

Gitp cdc em ldm bai & nha

Bailam & nha Ia d€b&-titc va ting-curdmg nhiing gi dd hoc & trrémg.
Quy vi phdi gitip cdc em bt dau lam bai tap tir ltic dang con nhd. Thi-
git’ d€ lam bai & nha tuj-thudc tudi-tic, cap 1op, va gido-vién.
Thudng-thudng tir Mau-gido dén 16p 3, mdi dém cdc em chi canbéd
ra 20 phut, tir 16p 4 d&n 16'p 6 chirng 40 phit va cip trung hoc mot giey
rudi. Quy vinén gitip-dd, gidi-thich cach lam bai nhung khdng nén
lam dim bai cho cdc em. Nén khuyén-khich cic em & ciing x6m hop
thanh nhitng toan nhé (hai, ba em) d€ ciing hoc v&i nhau. Néu quy
vikhong thé gitip duorc thi nén tim mét nguoi dé giup-dd, day kem
nhw anh-chi, ba-con, hay mét sinh vién quen biét. Phu-huynh c6 thé
gitip-d& cdc em bang nhitng céch sau day:
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Ngir-Vin: Doc viin. Néu céc em chwra biét doc thi quy vidoc
cho cac em nghe. N&u cdc em da biét doc thibio cicem
doc cho quy vi nghe. D& cac em ty-y chon sich néo ma
cac em thich. Nén khen-ngoi mdi khi cic em c8-gang.
Khuyén-khich c4c em diing tu-dién va cdcloai séch tra-
ctru khac. Nén t3p cho cic em dung thu-vién ngay ti
tudi con tho.

Viét-Viin. Cho cdc em thay rdng quy vi cing ludn luén dimg
dén cay viét. Nén khuyén-khich cdc em viét thi cho
ban-bé, than-nhan hon 1a dung dién-thoai. Bdo cic em
ghi chép nhitng sy-viéc hang ngay trong nhat-ky.

Néiva Nghe; Quy vi nén néi-chuyén véi cic em ngay tir ldc
c4c em biét néi. Quy vi nén nghe céc em néi va néi
chuyén véi cac em hang ngay. Néi-chuyén' vy chc em
bling tiéng Viét d€ cic em khong quén tiéng me-dé.

Toan-Hoc. Quy vi c6 thé ding nhitng budi di cho dé€ day céc
em vé gid-c3, trong-luong. DE chc em tré tién va dém
tién. Nén dting cic trd choi can siz-dung xdo-nédng tinh-
todn, do-ludng, so sénh, udc-lugng. Nén chi cho cic

~ em céch tinh gi¥r va xem giér.

Khoa-Hoc. Gitp céc em hiu-biét vé tha-vat va thdo-mdc
bang cach dem cdc em xem s& thi, cong-vién, vuon
bach-thio, hd nudi ca. Néi chuyén v&i cic em vé site-
khée, dinh-dudng vi co-thé ngudi-ta. D€ cdc em sir-
dung cic dung-cu, may-mobce trong gia-dinh. P6 1a

- nhitng didu c6 thé giip con-em hoc mon khoa-hoc dé-

dang hon.
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S-Dia. Quy vi nén ban-luin vé&i con-em v& cic bién-cd thivi-
sy dugc ddng-tdi trong bdo chi hay duoc chifu trén
truyén-hinh va dua cdc em xem vién bao-tang, di-tich
lich-s1¥, céc cho-phién hay céc budi tring-bay vin-héa.

Chuén-bi con em vio Pai-Hoc

N&u quy vimuén con-em sau nay vao dai-hoc thi quy vi phai chufn-
bisém, dirng chs t&i nim cubi ciia cp Trung-hoc méi bit-dau. Quy
vi phdi nh¢ gido-sur ¢6-van gitip con-em chon cac mén hoc & trung-
hoc c6 thé thod-man ditu-kién vao Dai-hoc.

Céc Truong Pai-Hoc Cong-Pong

Muén dirore nhan vao hoc & cac trudng Pai-Hoc Cong-
Déng thi sinh-vién phai o6 bing t6t-nghiép Trung-hoc
Hoa-Ky, hodc cic bang-cdp twong-duwong, hojc da
dwrgre 18 tubi. Chiong trinh hoc gdm hai ndm va sinh-
vién tot-nghiép dugc cAp béng Pai-hoc So-c4p (Asso-
ciatein Arts). Saukhi t8t-nghiép sinh-vién c6 thé chuyén
dén Dai-hoc b6n ndm. Sinh-vién can phai héi gido-su
c&-vindébigtcéclopnao dugechdp-nhan vaochuong-
trinh dai-hoc bén nim.
Céc Trudng Dai-hoc B6n Nam

M&i trorng déu c6 thé-1é riéng, tuy-nhién it cd déu
ddi-héi 58 di€m trung-binh cao & c&p trung-hoc. Gido-
st c8-van c6 thé chi-dan va gitp hoc sinh Iya chon cac
mdn-hoc va trudrng Dai-hoc thich-hop v&i khd-ning.
C6 nhigu loai hoc-béng va tro-cop gitp sinh-vién c6
ditu-kién tai-chanh d€ theo-dudi viéc hoc. Nhan-visn
Phong Tai-trg & vién Pai-hoc ma con em quy vi ghi-
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danh s& huéng-dan cdch xin tai-tre. Quy viciing c6 thé
viét thu xin mAu-don tai dia-chi sau day: California
Student Aid Commission: 1401 Fifth Street, Sacramento,
CA 95814.

N6i Chuyén Cing Con-Em

M&ingay quy-vi nén danh chit thi-gid néi chuyén ciing con-
em vé viée hoc clia chiing vi ldng nghe nhitng digu con-em néi vé
viéc hoc-hanh va nha-trudong. Khi cin, quy vi nén lién-lac v&i nhan-
vién hoc-dudmng tim cich gidi-quyét céc kho -khin. & Hoaky vi doi
séng kinh t& va x3-héi, phu-huynh it ¢6 thi gitr d€ chuyén-trd cling
con-cai. Quy vinén tranh nhitng 1&i néi tiéu-circ, chdm biém. Néu cac
em khéng noi chuyén cting quy viduocthi chiing sé di tim ban-be d€
chuyén-trd va gidi-tda dn-irc. Mot trong nhitng nguyén-nhan chinh
dwra cac em dén cac bang-dang 1a vico su lank-nhgt va ngin cdch giita
phu-huynh vd con-em

Quy vican thure-hanh nhifng dieu quy-vi thudng néi vanéu
guong t6tcho cdc emnoi theo d€ cacem ¢ tu-cach ding-d4n, ngon-
ngit trang-nha, phuc-stc chinh-t& va long tu-trong, tu-tin cao-dd.
Mot vai tic-phim sau day s& gitip quy vi hi€u-biét thém vé cic vén-
dé vira duoc thio-luan, |
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THAM-GIA CAC SINH-HOAT HOC-DUONG

Truomg Méi, He-Théng Gido-Duc Méi, va Vai-Trd Méi
Ciia Phu-Huynh.

Hé-thong gido-duc Hoa-ky khéc véi hé-théng gido-duyc cac
nuée vé nhidu phirong-dién. & phan 16n cac nurdre A-chau, gido-dyc
c6 tinh-cich tap-quyén. B6 Gido-duc hoan-toan chi-phéi va kidm-
sodt nén gido-duc toan-quéc.

6 Hoa-Ky gido-duc ¢6 tinh-cach tAn-quyén va thudc quyen-
han ctia chinh-phi tiéu-bang. & mi dia-phuong viée quan-tri gido
-ducla domdt Hoi-dong quan-tri Hoc-khu ddm-nhan. Hoi-ddng nay
do dén-chiing dia-phiong bau ra. Tuy quyén gido-duc thude Tidu
bang nhung chinh-phii ti€u-bang lai &ty-thac quygn nay cho cac Hai-
ddng quan-tri Hoc-khu dia-phuong, trong viée quyét-dinh chuong-
trinh, hoc-lidu, tuy€n-dung nhan-vién. B4 Gido-duc Lién-bangkhéng
6 quyen tryc-ti€p dieu-khién va cling khong tuyén-dung phan-
phéi, va thuyén-chuyén gido-chitc. M3i hoc-khu ¢é tinh- cach doc-
lap d61 v6i cic hoc-khu khac nén gido-chirc khong the xin thuyén-
chuyén tir hoc-khu nay dén hoc-khu khéc nhu & Viét-nam. Chinh-
phtt Ti€u-bang qui-dinh didu-kién dao-tao gido-chitc va cip-phat
chitng-chi hanh-nghs. |

Vi viée kifm-sodt gido-duc thude vé dia-phurong nén phu-
huynh tham-gia tryc-ti€p vao viée gido-duc tai dia-phuong. Néu
phu-huynh khéng tham-gia thi nha truérng s& hidu lam ring phuy-
huynh khéng quan-tim dén viéc hoc-hanh ctia con-em.

Tim Hifu Trwréyng Hoc Clia Con-em Quy Vi

o Hoa-ky nién hoc bit ddu vao dau thang chin duong-lich
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va két-thtic vao thiang sdu. Hoc-sinh phéi ghi danh vao nhitng ngay
dau thang chin. Sy sip-xép vao 16p durge dya trén s6 tudi va kinh-
nghiém hoc-hanh cia cic em. Céc trudrng hoc cong-lap déu mién-phi
va hoc- sinh duoc muon séch hoc cho méi ndm hoc. Hoc-sinh phai
tr4 tien &n trira, nhitng phu-huynh dii digu-kién c6 thé 1am don xin
mi&n-phi ho#c chi trd 1&-phi nhe.

Ghi-Danh |

Khi ghi-danh, quy vi phai xuét-trinh gify-tor ching-minh
ngay sinh cGia con em, dia-chi nha & va sé 1am ctia phu-huynh, gidy
chich-ngira day-dt. Quy vi con phéi dién bing luc-van ngén-ngi
chinh ding trong gia-dinh nita. Hoc-sinh phéi ghi-danh tai mot
trudng thudc pharh—vi cu-trd clia phy huynh. Mudn ghi danh & mét
trirong khéc, phu-huynh phai lam don xin va néu x3 ly-do.

Béc Tiéu-hoc Hoa-ky gom cé 6, 8 hay 5 ndm nhung tng 6
cc 16'p cho tiu-hoc va trung-hoc phi &t 12 ndm. Néu ¢ap ti€u-hoc
c6 8 nim thi c&p trung-hoc c6 4 nim. Néu c&p ti€u-hoc c6 6 nam thi
trung-hoc c6 hai cp: so-c&p 2ndm (16'p 7 va 8) va cao-cap 4 ndm. Néu
tifu-hoc chi ¢6 5 nim thi trung hoc so’ cAp c6 ba ndm (16p 6,7, va 8).
va trung hoc cao c&p 4 nim. Lép miu-gido thudng duec xép cling
v.c’r.i caclép tiéu-hoc, Quy vi can lién-lac véi tridng con-em theo hoc
d€hdir5 ve chi-tigt cAc moén hoc durge giang-day vi ¢6 nhitng di-biét
tuy theo dia-phuong.

Chi-tiét vé Hoc-trinh.

~ Quy vinén tim-hiéu vé chinh-séch gido-duc, dieu-1¢ vé ky-
luat, chuong-trinh gidng-day va dieu-kién t6t- nghiép ap-dung
trong hoc-khu ctia minh. Thudng-thudng mbi trudng déu cé séch
chi-nam, quy vi cé thé hdi vién thir-ky hoc-dudrng vé sich nay. Luat-
phép ti€u-bang California budc hoe sinh phi thi ft nhat 1a mét lan &
céc1ép 4 dén 6 va mot fan khac & caclép 10 hodc 11 ve Poc-vin, Viét-
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van va Toan. Mudn t8t-nghiép, hoc sinh phai theo hoc cac 16'p bit-
budc va thi ddu ky thi khd-ning ctia hoc-khu. Mbi hoc-khu quyét-
dinh v& cdc mén phai thi, vi vy quy vi phai héi 16 didu-kién t5t-
nghiép & hoc-khu minh.

Ngoaihocirinh chung, chinh-phi tiu-bang va lién-bang con
thiét-lap nhitng chuong-trinh dic-bist danh cho cic hoc sinh c6
nhitng nhu-ciu riéng-biét. Nhitng chu‘dng-trmh dac~b1et duoc dp-
dung hién-nay la:

Gido-duc song-ngit. Chuong-trinh nay gitip cdc em
chua théng-thao Anh-ngit ¢6 th€ hoc Anh~ngu' va cdc mdn hoc khidc
nho ding tiéng me-dé. :

Gido-duc dffc-biét. Chu’o’ng—trmh naydanhchocacem
6 nhitng ndng-khiéu dc biét hodc c6 nhitng tit-nguyén vat-chat
hay tAm-than. Quy vi nén héi nha-trwdng &€ biét chi-tiét ré-rang.
Ngoai ra, quy vi cling cé thé doc thém séch: Chi-Nam Gido-Dyc dink.
cho Phy-Huynh Hoc-Sink (ban Viét-ngit) do Bo Giso-Duc Tiéu-Bang
California xuft-ban. Dia-chi: P.O. Box 944-272, Sacramento, CA.
94244-2720.

Gip Nhin-vién Hoc-dudmng

Ngudiquy vi gip dau-tién 12 vién thu-ky hoc-dudng. Nhan-
vién nay s& cho quy vi biét r5 vé trud'ng ma con em quy vi dang hoc.
Quy vi nén xin gdp hiéu-trudng, gido-chitc va cf-vén hoc-durdmg.
Nhéan-vién nay rit quan-trong vi ho sé gitip con-em quy vichonlép,
theo ddi viéc hoc-hanh, va chufin bi 1én dai-hoc. Quy vi cling nén xin
pheép vigng trudng va 16p-hoc clia con em minh d€ quy vi thay 5
sinh-hoat cia con-em & trurrng. Néu khéng ranh Anh-ngit thi quy vi
nén nh¢ nha trudng tim nguoi thong—dlch cho quy vi.

G1a0-th1ep V&i Nhin-vién Hoc—du’orng



]

Gidy-t goi vé nhi
Quy vi nén doc va trd-1oi nhitng gidy t& ma nha- truong gdi
vé. Vai ngay mét fan quy vi nén hdi con-em xem cé gifly t& gi khong.

Thanh-tich biéu

ft nhat nha-trudng phai g&i thanh- tich biu clia con- em cho
quy vi mi ndm hai lan. Nhidu hay it la tiy & trudng hoc dia-
phuong. Thanh-tich bi€u ghi thanh-tich ctia con em quy vi vé& cdc
mén hoc va hanh kiém. Gido-vién diing miu-tw A, B, C, ¢€ cho diém
va thudng gidi-thich y-nghia cia cde mau-tur 6. Thudng-thudong A
12Uu, BlaBinh, Cla Thit, D12 Kém, cin c8 géng va Flardtkém, héng.
U la kém, khong dat tiéu-chuén, va I 1a bai lam khong day-da.

Quy vinén ciing con-em docsd diém va 1&vi phé clia gido-vién
r6i ky tén va dura con em giao-hoan nha-trudrng. Ngoairanha-trudng
cdn g&i nhirng gidy t& khdc nhu gidy cho phép, ban tin, hodcnhirng
gidy thong-bdo vé cic siz-kién va sinh-hoat & trudng.

Hoi-kign giita phy-huynh v gido-chiic

Quy vi nén tham-dy nhitng budi hop nay vi nhr d6 ma quy
vi biét r& vé viéc hoc, hanh-kiém va thanh-tich cia con-em.

Trude khi hbi-kien
*  Quy vinén doc lai nhitng thanh- tich bidu chia con em
trong cacthéng truérc, gh1 nhitng digucanhdigido-vién
vé con-em minh hoac v& céch gitip d& con em & nha
hodc nhiing didu c6 thé gilip gido-vién lueu con-em

minh hon.
*  Hobicon-em nhitng didu ching muén quy vi tho-luan



v&inha-trudmg.

Trong lic hdi-kién

Quy vi nén dén sdm mot vai phit, néu d&n cham s&
mit thi-git thdo-ludn véi gido-vién. Quy vi can cho
nha- trudmg biét 1a quy vi rdt quan-tim dén viéc hoc
cfia con-em va mudn con-em c6 mét nén gido-duc tot.
Nén cdm-on va khen-ngoi gido-vién d day-d& con-em
truedc khi ban dén nhitng van-deé khac.
Quy vi 6 thé héi nhitng didu sau day:
VEé hoc-trink

* Uu va nhugc-diém clia con-em trong m&i mén hoc

* Cho t6i xem bai tép cfia con-em trong cadc moén d6

* K&t qua cdc ky thi cia con-em

* Thiy/C6 sé dung nhitng phuong-thitc nio dé gitp
L Iy > ’ -

con-em cai-tién?

* Téi phai lam nhirng gi d€ gitip con-em cai-tién?

Ve hanh-kiém

* Con t6i c6 hoc-hanh chim-chi va lam bai day-da
khéng? '

* Con t6i ¢6 hanh kiém t&t khong?

* Con t6i c6 di hoe chuyén-can khéng ?

Néu con-em gip khé-khin thi quy vi hdy ciing v&i gido-vién lap ké-

hoach d& gitp-d& con-em virgt tré-ngai.

Sau khi hpi-kitn

Ghi lai nhitng diéu ¢4 dugc thio-lusin va xem can phai
thurc-hién nhitng ké-hoach da ban, néu ¢6.



e Noicho con-em biét nhirng diéu da ban véi gido-vién
va cho con-em biét r.:?mg quy vi cdng-tac chit-ché v&i
hoc-dudng ae gitip d& chiing trong viéc hoc.

Quy vi can tiép-xtic véi nha-trudrng mbi khi:

*  Quyvimudnbiétvé viéc hocva hanh-kiém ctia con-em
& truong. .

¢  Quy vi mudn biét cich gitp-dd viéc hoc clia con-em &
nha va muén c6 tai-liéu vé van-dé nay.

. Con-em gép khé-khdn trong viée hoc hay v&i ban-be.

*  Con-emcdm thdy lo-ling, buc-doc vinhitng gixdy ra &
trirdng hodc hoc-hanh trd nén kém-céi.

¢  Con-em nghi hoc nhitungay va muén hoc thém dé bu
lai.

Cac Sy-kién Khac

Chi cAc trrdrng ti€u-hoe méi ¢ nhitng budi hdi-kigh dinh-ky
cho phu-huynh va gido-chirc. Cac trtfb’ng trung-hoc so’-cé’p Vi cao-
cip khong thé t8-chitc nhitng budi hoi-kién nhu vay vi mdi gido-
chitc phai day nhidu 16p-va hoc sinh ¢6 dén hang trdm. Do d6 nha
trudmg t6-chite Dém Gip-g& Phu-huynh & mai diu nién-khéa. Quy
vi ¢an phai tham-dy nhitng budi gip-gd nay d€ nghe cac gido-vién
néi vé cach-thirc gidng-day, thé-1& bai am & nha V..V quy vi s& gip
cdc nhan-vién hoc-dudng khac, cic phu-huynh khéc, ddng-thevi cé
thé€ nhin tdn mét sach v&, hoc-lidu, va phong 8c & trwdng con quy vi
theo hoc.

Cdc Titu-ban Tu-vin

Muc-dich cictiéu-ban naylatao co-hdid€phy-huynh khuyén-



cédo hoc-khu trong viéc quyét-dinh chinh-sach, chwong-trinh lién-
quan dén viéc day-dd cée hoc sinh kém Anh-ngir va gitip hoc-khu
kiém-ké ngén-ngit géc clia hoc- sinh va nhu-cau gido-duc dia-
phurong. C6 hai cdp ti€u-ban tu-vén: cip trudng dia-phuong cho
méi trudrng va cAp hoc-khu chung, cho t4t ¢4 cc trirdrng trong hoc-
khu.

Phy-huynh Lam Viéc Tinh-nguyén

Phu-huynh c6 thé tinh-nguyén lam viée gitip hoc-khu. Viéc
nay rat hitu-ich vikhi gitip d& gido-vién quy vise thiy ré cdcem hoc-
hanh nhw thénao va vé nha quy vi s& co thé gitp d& cic em dé-dang
hon. Quy vi cling ¢6 thé gitip gido-vién trinh-bay v cc khia canh
viin-héa Viét-nam d€ hoc-sinh hiéu biét vé vin-héa cic nudc. Voi
nhitng vi ¢6 nghé chuyén-mén, quy vi c6 th€ gidng cho cic em hoc-
sinh biét vé ngh&-nghiép cfia quy vi. |

Cdc Hpi Phu-Huynh

Ngoai hdi Phy-huynh va Gido-chire (PTA) quy viciing c6 thé
lap céc héi phu-huynh tuong-trg ma khong can phai cé sy dong-y
hay cho phép clia nhan-vién hoc-dudng. Tuy nhién quy vinén cho
nha-trudng biét d€ tiép-xdc va cong-tdc. Su cong-téc giita cic hoi
vira k€ c6 thé gitip cii-tién viéc hoc-hanh ctia con-em.



QUYEN-HAN VA BON-PHAN CUA PHU-HUYNH

Ngoai b&n-phén tinh-than d6i véi con-em, phu-huynh cén c6 bén-
phén phap-1y. Luat-phap Hoa-ky bude réng quy vi phai cho con di
hochét cé‘fp tidu-hocva trung-hoc. Tié?u-bang California bubccicem
thi€u-nhi phai di-hoccho dén khi t&t-nghiép trung-hochodcda duoe
18 tudi. Cdc em phai hoc toan thevi-gian cho dén tudi 16. Néu quy vi
khéng cho con di hoc thi nhan-vién céng-lyc c6 thé can-thiép.

Maéikhi cdc emnghihoc quy viphéibéo cho nha-trudrng biét
va khi di hoc lai cdc em phdi mang theo gidy chitng-nhén cta quy vi
g&i nha-trudng trong d6 ké khai tén hoc sinh ving mit, ly-do nghi
hoc, ngay nghi hog, chir ky clia quy vi va s& dién thoai d€nha-trudrng
t1ep—xuc Né eu cac em trén-hoc, thi quy vi phai lanh trach- nhiém.

Né&u con-em quy vi huy—h0a1 taj-sdn hoc-du’o'ng, ké 4 sach-
v&, hoc-liunha truyng cho muon thi quy vi phai chiu trach-nhiém
b6i-thwérng. Quy vi cfing phai chiu trédch-nhiém veé cic thu!dng—tmh
ma con-em quy vi gy ra cho ké khac.

Quy vi c6 quyén: Duore biét cdc chinh-sach va thé-1é lién-quan dén
vin-dé : . _
B . - Si¥c khde: kham bénh chich-ngira, dau-6m
. Chuyen—can vang mit co phep hodc khong c6 phep
) '- . K$-luat va hanh- kifm
e Thd1—b1eu:_ nam hoc bit-dau va ké’t—thlic:, cdc ngay 13,
nhitng budi phu-huynh gido-chirc hdi kién, thanh-tich

biéu

. Hoc-trinh: cac mén dwgc gidng-day, cdc chirong-trinh
dic-biét. Phap-luat dinh ring cic em kém Anh-ngit
phai dugcday cdch ndo dé& cac em c6 thé hidu duoce va
c6 thé thanh-céng & hoc-dudng, hudng dugc cor hoi
gido-duc dong-deu.



Tigu-chuin hoc-van: titu-chudn thm-dinh thanh-tich,
diéu-kién t6t-nghiép.

Xem-xét tai-ligu

Xem hoc ba ctfia con em. Chi ¢6 nhan-vién hoe-dudrng
va phy-huynh méi cé quyén xem hd-so hoc-ba. Nguwi
ngoai khéng dugc xem trit phi cé trat-tda. Néu cb
nhitng chi-tiét sai Jam hay ky-thj thi phu-huynh c6 thé
khiéu-nai d€ stra-déi.

Gép hidu-trudng, gido-chirc theo hen truée.

Hoi-kién voi gido-vién vao gid-gidc thuin tién cho ci
d6i bén, c6 théng dich néu can.

Puoc Tham-vin

Truéc khi nha treomg thay-déi vise xép-16p cho con-
em. - '
Khi con-em cfia quy vi bi hoc lai 16p.

Khi con-em quy vi ghi danh hoc nhirng chuong trinh
d3c biét. ' '

Dy-thinh cdc buéi hop clia Hoi-Pdng Quin-tri Hoc-khu.

Tham-dy cdc t6-chirc phu-huynh.

Khiéu-ngi vé nhitng quyét-dinh cda nhﬁ-tm&ng néu quij vi khong dong-
¥ hodc cim thay bi ky-thi.

Ngudi dau tién ma quy vi c6 thé giip d€ than-phién la gido-

vién, r6i dén hidu-trrdng, gidm-ddc hoc-khu va hoi-ddng quan-tri.

Quy vi phai theo ddng thé-1¢ ctia Hoc-khu vé van d8 khifu-nai. La



phu-huynh géc thifu-s8, quy vi ¢6 quyeén yéu cau hoc-dudrng phai
gitip d& con em minh vuot tré-ngai ngdn-ngit d€ hoc-hanh cé két-
qué t8t, nhu luat-phap da quy-dinh, cé quyén duoc bigt ly-do visao
con em minh phéi theo hoc nhirng 16p dédc-biét. Gidy tor nha-trudong
g61i cho quy vi phai viét bing mot ngdn-ngir ma quy vi cé thé théng-
higu. |

Néu quy vi khong théng-thao Anh-ngit thi quy vi c6 thé yéu-
cau nha-trudng cung-ing ngudi théng-dich mbi khi can giao-thiép
hoidc hop v&i nhan-vién hoc duong,.

KET LUAN

Cé hai khia canh trong viéc gitip con em thanh-céng & hoc duorng: o}
nhd, phu-huynh phdi gitip & d€ con em c6 thé hoc-hanh thoéi mai:
O hoc dwdng, phu-huynh phéi giao i€p véi nhan-vidn hoc- dudng
d€biét 16 con em hoc-hanh ra sao va gitip nha-trudng hidu 6 nhu-
cau clia con em. Sau day 14 tém lwge nhitng ditu quy vi nén ty van
hiu gitip con-em trong viéc hoc-hanh:

Tai nha:
*Con t8i ¢6 chd hoc yén-tinh va day d hocliéu khong?

*Tdi 6 xem trong con t6i nhir nhitng ngu®i khac trong gia
dinh khéng?

*T6i c6 néichuyén vdi con toive sy quan-trong ciia gido-duc
d6i véi tirong-lai ciia chiing khéng?




