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“Read with your child”

Reading fluency comes from
reading. To read better, read more.
To write better, read more. These
simple prescriptions come from
Stephen Krashen, guru of second
language acquisition theory and
methods.

The neural process by which
the human brain processes infor-
mation from the senses to produce
generalizations, that then drive out-
put—speech or writing— is the ba-
sis of both reading acquisition and
second language acquisition.

For second language learners
the task is to read in both English
and the home language. Reading in
Vietnamese, for example, improves
reading performance in English.
This is not so strange when one
considers how much of comprehen-
sion consists of tying new informa-
tion to old information,
understanding the way in which
ideas are presented in text, show-
ing persistence, and so on. The act
of reading (preferably, self-selected
free reading, says Krashen) in-
creases reading proficiency. The act
of reading aloud with a parent or
older sibling does not do the same
thing for a child, but it does pro-
vide an opportunity for a parent or
older sibling to coach the child in
reading aloud, and adds valuable
minutes of eye-brain activity with
print text as the focus.

What does it mean?

The assumption that parents are
child-centered in their daily lives
leans heavily towards the middle-
class American ideal. In Hmong
culture, for example, and for a vari-
ety of reasons, there is much less
adult-child interaction centered
around print text. Holding an ex-
pectation that a child sits with the
parent, listening to a story and
looking at the pictures, or reading
the story out loud to someone, pas-
sively waiting for direction to an-
swer teacher-like questions (“What
is this?” “Who did that?” What do
you think happens next?”) is out of
sync with many home cultures.

When teachers urge parents to
read with their children, many par-
ents think, “Fine, but what do you
mean, ‘Read with my child’.” Mak-
ing the procedures of reading aloud
explicit can only help parents—es-
pecially newcomer parents—better
understand what should be done.
On the next two pages are simple
hints for “read with your child” in
several languages. Feel free to du-
plicate them. (Thanks to Gayle
Heslop, who developed these hints
for parents at Williamson Elemen-
tary.)

Students need to read on their
own at home, but first, an expecta-
tion for reading, and a habit of
daily reading needs to be estab-
lished.
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Copy these pages and send home Could be cut apart for book marks

Parents as Teachers: Helping Your Child Read Aloud

Provide a suitable place and time.

* Choose a quiet and peaceful place

» Choose a time when your child is not
tired, hungry, or really eager to do
something else

¢ Provide 10-15 minutes of at-home
reading 4 or 5 times each week

Provide suitable material.

* Stories should interest your child

* Stories should not be too difficult (no
more than 5 mistakes in 50 words)

® The librarians at your local library can
will help you select good books for
children at any age

Provide encouragement.

¢ Talk together about the story and
pictures This will help your child gain
interest, and to get more meaning from
the story

* Accept your child’s efforts

* Avoid criticism, threats, and compari-
sons with other children

¢ Try to be relaxed Stop if you feel
yourself or your child becoming
frustrated Read to your child instead

Provide praise

* When your child tries, even if it’s wrong

* When your child reads for meaning

s When your child finds the right word
after making a mistake

* When your child reads a word correctly,
after you have provded help

Provide opportunities for the child to

figure out words independently.

*  WAIT! Give the child a chance to think
about the word and the meaning of the
story

* But, if your child still doesn’t respond,
tell the word Don't ask him/her to
sound it out

When the story is too hard:
* Read it to your child, and talk about it or
leave it, and try another, easier story

When your child is not very interested in

the story:

* Read the first few pages aloud, and talk
about the story together, or help to find a
more interesting story

When the story is too long:
* Read every second page (or chapter) to
your child, then s/he reads one, and so

on, or help to find a shorter story

Enjoy this time together

ENGLISH

CHa Me CiiNG NHu THay Co: Guir Ba Con Em Tar Doc

Tao Ch va Thsi Gian Thich Hop

* Chonmot chd ma thit yén tinh va binh thin
néu cé thé

* Chon mdt thdi gian ma con em khong cam
thiy mét mdi, ddi bung, hosc rit hang hai
dé 1am viéc

* Tao khodng 10-15 phut d doc sach tai nha
b&n hodc nam fan mdt tudn

Tao Nhiing Hoc Liéu Thich Hop

¢ Nhiing ciu chuyén ma lam cho conem
thich thi

¢ Nhiing quyén truyén khéng khé qud
(khong sai nhidu hon nam fan trong nam
muoi chif)

* Nhan vién thu-vién trong dia phuong c6 thé
gitip quy vi lua chon nhitng quyén sach nhi
ddng hiing thi cho moi lia tudi

Tao Digu Kign Khuyén Khich

» Cing nhau ban vé mét quyén truyén va
hinh dnh Viéc nay sé gitip cho con em quy
vi ndy nd sy hiing thi, va d@ hiéu biét thém
¥ nghia cta cdu chuyén

¢ Ponnhin k&t qua clia con em

 Trénh tinh trang phé binh, ham doa, va so
sanh véi tré em khéc

e Can phdi gidi tri Ngitng lai néu nhu quy vi
va con em cdm thiy thit vong Thay thé vao
d6 nén doc cho conem

Khen Nggi Con Em

e Khi mé con em ¢8 gdng, mac du néu thdy la
khong dang

+ Khi ma con em doc nghia

* Khi ma con em tim diing chif sau khi lam
sai mdt fain

* Khi ma con em doc chif d6 diing, sau khi cé
syt gitip d& cla quy vi

Tao Co Hai cho Con Em Ty Minh Tim Ra

Nhitng Chit

¢ DOl Dé cho con em c6 thdi gian suy nghi
ve chii va ¥ nghia ctia cu chuyén

¢ Nhung, néu nhu con em khdng c6 phan ting
gl, néi chit dé Khong cin hdi con em doc ra

Khi ma Quyén Truyén Rit Khé Poc (con em
doc sai nhidu hon ndm chif trong nim muoi
chif):

*  Doc sach cho con em, va thdo ludn v& sdch
d6 hoac bé di, va thif quyén khac, fim
quyén truyén dé hon

Khi Ma Con Em Khong C6 Hitng Thu V&

Quyén Truyén

* Docmdy trang diu that 16n tiéng, va cing
nhau néi v& ciu chuyén, hoic gitip tim c5t
truyén lam cho con em hing thi

Khi Ma Quyén Truyén Qué Dai

e Docmbi trang thii hai (hodc mét chuong)
cho con em sau dé con em doc mét trang
(mdt chutang) cho quy vi, rdi quy vi doc mat
trang, va o nhu vay, hoac gitp dé tim
nhiing ¢t truyén ngdn hon

Hudng Thu Thai Gian Ciing Nhau Doc Séch
« Nhitng ngudi ham doc sach thudng im
thdy hitng th khi ho doc

VIETNAMESE

PUQIMLU MUMSHQ. OFULLf Qb bILUULLNPL “WULTUL

-oulubnil

Vwmhumuwmpwunb] gpuubnwip,

wmbnn b dwdwbwyn:

* POwnb) mn b hGwpwynnphd
sunh hwnwn wnbn:

* COwnby wil dwdwlwyp bpp &bp
bpbhwl hnglws sk, unywo sk b
wwwpwwn £ nphb pwl wibine

* fumnbwglh 10-15 nnwb wwln
JQupnuwin hwdwn, swpwph 4
ywd 5 wiquad:

Lwhwywwmpuunb] gnuubnuih

Gynpbnn:

* QqunuUywof npp hbwmwfpfhn
U1hGh bpbhwghd:

* Quuddudtfn 1hGh swwm ndywup
(15 punh Ubg S ubwihg wykby
s1hbh):

* Spwnwpwlwydupn Ynglh dbg
péwnb) gpfbp, dbp bpshagh
wmuwnhfh hwdbdwwn:

Vwhwwunpuuwnb)

fugunbpmpjwG:

* tnubf Yhwuhl kbfyuph b
(wplibph Twuhl: dw bpbhiogh
uUbs yupplwglh
hbwmwfpfpmpnl b Gop
qunwthwnlbn hbfjuph
bpwpbpyw:

* PLinmGhp bpbhvwghn swlin:

* Qqmewlwy fGGwnwwmbimg,
uunlmymg b mphy
pbhowlibnh hiim hundbdwnbimg:

* Ueohywwnbf 1hiib) hwlighuu:
nunwupugnht welvmmwlifn bpp
gqnd bf wlwpn)mf Jhwl:
Yunpnwghbf dbp bnbhowgh
thntowunba:

‘}ﬁmhunnb] wpnmGfp
* bpb fn bnbhwl thnpdmd Lk,
phlunig uhhuyg:

* Ruyg bpb 4bn bpbhowl sh Junpnn
wwwmwuhwlily, wub) nufp, Uh
wubf hnbl gnnuwny - wow!

* bpp wuwnUydwsfp uwm ndjwp k
(bpbhowl wmy & 5 uhwihg
wyhy 15 punh Ubg):

* % Jupnw wn bnblowgh
hwdwn L pwgunnnh np puph
wybih hbam wunnugwof:

btpp bpbhwghG ¢h hbwmwf pfpmyd

wuwmUywofn:

* Yupnw Uh fwlh ke
pupdnwdw)i It nubf Thwuhl
wuwnUddwusth vwuhl

bma wunnUqwdfn zuwn bplwp b
* bupnw UbY Eg (Qud Uy qimbv)
bnbhywgh hwdwp, hbwnn pnn
bpbhwl jupnw Ybg hwdwp L
hbnn pupmGubt wynwla ud
oglihp bpbhwihd qulibim aghh
junf gundnipym:

Mmpwhwghf Yhmuhl Juppum
dudwlwl:

* bpp Yupnmd bu Qubfn jgymu
E mpwlimpjunlp:

ARMENIAN
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POJIMTEJ/IH KAK YUHUTEJIA: IOMOI"AIOUHE YUHTATE CBOHM AETAM

TMipefocTaBTe NOAXOAANIEE MECTO H BpeMA

HanguTe THXOE M YAOGHOE MECTO
BriepHTe BpeMA s Balero peGénka,
KOTZja OH He YCTas, He TOJIOHKHA H FOTOB
fenatb uTe HHGYOR ApYroe

[atite emy 10-15 MMHYT [UIS UTeHHs AoMa
4 Wi 5 pa3 B He leJio

TloaBepHTE NOAXOAALINA MaTepHal

06!

HICTOPHH JOMIXHK OWTE HHTEPECHMMH
pebEHKY

HcropHu He JO/DKHE GHTh OUEHh TPYAHEIMH
[He Bosee ueM 5 oumbok B 50 cAoBax]
BuGHoTeKapH B Ballefl MeCTHOM
GuGAMOTEKe NOMOTYT BaM BHOpaTh
XOpOIIYH KHHXKY ZUIS BO3pacTa Ballero
pebénxa

oJpafTe peG&HKa

I"eBOpHTE 06 HCTOPHH H 06 PHCYHKax 3JTO
TIOMOXeT BaWeMy peGEHKY HHTEPEecoBaTbCS
B HCTOPHSX M GOJIbINE 3HATL O6 3TOM
MipHHNUMaTe CTapaHue Balfero peféhka
HaBeranTe KPUTHKH, YTDO3 H CPaBHEHHS C
ADYTHMH NE€TbMH

MuiTafiTech OWTH MATKMMU  He
paccTpauBaliTech M He JlonycKafiTe
paccTpolicTBa peliéHka UuTalite BMECTO
HEro

Moowpsifite peGenka.

Korga Baul peBEHOK AesaeT faxe
HENpaBHILHO

Korpa Ball peGEHOK WHTaeT VIS SHaUEHHS
Korpaa Ball peGEHOK HaXOAMT NpaBHIbHOS
CJIOBO TIOCTIE OIMMGKU

Korga Bam peG&HOX NMPOYMTAET NPaBUILHO,
TIOC/IE TOrO KaK BH MOMOXETE eMY

Ha#ite ynobHoe BpeMa peGEHKY UTobH OH
Mor pelliiTh 3HaUeHHe CA0Ba
CaMOCTOATEAbHO,

TIOZIOXKANTE! [lafite BameMy peGEHKY
BpeMs TIOAYMaTh O CIOBE H 3HaUEHHH
HCTOPHH

Ho, eciM Ball peliEHOK He MOBOPHT,
CKaXHTe CJIOBO CaMH H CTIPOCHTE UTOG OH
TIOBTOPHJI €r0

Korja HCTOPHSI OUEeHb TpYZAHasl H pe-
BGéHok AesaeT S ommbox B 50 cioBax

TloynTaliTe 3TY HCTOPHIO PeGEHKY.
TIOTOBOPHTE O HEH WK OCTaBbTE €8 U
BhfEpUTE HCTOPHIO TIOJIEerye

Koraa HCTOpMA HE HHTEpecHas

MouuTalTe HECKOIBKO CTPAHHI eMY H
riopaccykAafiTe 06 UCTOPHH BMECTE WM
TIOMOTHTE eMy HalTH §oJiee HHTEPECHY®D

Koraa HCTODHS JJ/IHHHAs

fycTb pefEHOK YHTaeT CTPAHULY M BH
CTpaHHLY, €CJM 3Ta HCTOPHS HOKaXeTCs
OUeHb JUTHHHOH, TIOMOTHTE €MY HaHTH
Boslee KOPOTKYIO

Hachaxaa#rech 3THM BPEMEHEM BMeECTe

Jionm, KOTOPHE HATAT BCH XHU3HbL MMET
HHTEpPEC B UTEeHMH

RUSSIAN

PADRES DE FAMILIA COMO MAESTROS. AYUDANDO A SU HIJO/A A LEER

Provea Un Tiempo Y Lugar Apropiado

+ Escoja un lugar que es tranquilo y pacifico cuanto
sea posible

» Escoja el tiempo cuando su hijo no este cansado,
con hambre o inquieto para hacer algo diferente

+ Provea 10-15 minutos de lecturaen lacasa4 0 5
veles a la semana

Provea Materiales Adequados

« Las historias que se leen deben ser interesantes
para el nifio

» Las historias no deben ser demasiado deficiles (no
mas de 5 errores in 50 palabras)

« La bibliotecaria en su libreria le puede ayudar a
hacer una seleccion buena de libros para sus nifios
de acuerdo a sus edades

Provea Mucho Estimulo

» Hablen juntos acerca de los dibujos y la historia
leidas Esto ayudard a su hijo a tomar interest y
encontrar mas sentido en la lectura

*  Acepte el esfuerzo de su hijo/a

« Evite criticas, amenasas y comparaciones con
otros nifios

+ Tiate de relajarse Paie su usted y su hijo/a
empiezan a sentir frustracion Lee a su hijo/a en
lugar

Provea Elogios A Sus Hijos/as

» Cuando su hijo/a hace el esfuerzo qun si hace un
error

» Cuando su hijo/a lee para encontrar significado

» Cuando su hijo/a se da cuenta de un error y trata
de arreglarlo

* Cuando su hijo/a lee una palabra correctamente
despues que usted le ha dado ayuda

Provea Opoptunidades Para Que Su Hijo/a Desifre
Palabras Indedendientemente
. Deténgase! De a su hijo/a la oportunidad de

pensar acerca de la palabra y el contenido de la

historia
» Pero si su hijo/a todavia no responde digale la
palabra No le pregunte que lo deletree

Cuando Una Historia Es Demasiado Dificil (el nifio

hace mas de 5 errores in 50 palabras)
* Lgalo a su hijofa, hable acerca de la historia, o
abandodnelo, pero trate otra historia mas ficil

Cuando Su Hijo/a No Tiene Mucho Interes En La
Historia

* Lean las primeras piginas en alta voz y discutan la

historia juntos o encuentre otra historia que sea
mas interesante

Cuando La Historia Es Demasiada Larga

» Leacada segunda pgina (o capftulo) a su hijo/a
enseguida el o ella lee una pdgina (o capftulo) a
usted, despues usted lee otra vez y asi se continua
Otra alteruatira es ayudar a su hijo/a a seleccionar
una historia mas corta

Disfruten Juntos De Este Tiempo De Lectura

* Las personas que leen para la vida tienen mas
alegria cuando leen

SPANISH

Niamtxiv kuy yog xibfwb: Xyaum pab koj tus menyuam nyeem ntawv

Nrhiay kom muaj lub chaw thiab sijhawm

+  Xaiv lub chaw uas nriag tos tsis muaj suab sab
dabtsi rau nws

« Nrhiav lub sijhawm vas koj tus menyuam tsis
nkees, tsis tshaibplab, lossis tsis xav mus ua
lwmyam

*  Muab li uas 10-15 feeb kom nws yuavtsum
nyeem ntawv, ua li no mus li plaub tsib zaug
hauy ib limtiam

Kom muaj tej v nyeem txawmp

+ Cov phauntawv ntawv uas muaj zaj zoo rau
nws nyiam nyeem

* Cov zaj uas nws nyeem yuav tsum txhob yog
nyuaj heev rau nws

» Cov neeg pab nyob rau tom tsev cecvntawv
lawv yuav paub pab koj xaiv cov phauntawv
zo0o rau koj tus menyuam rawy cov
hnoobnyoog

Npaj kev txhawbnga pub rau menyvam

« Nrog menyuam sib tham saib nws nyeem txog
zaj dabtsi, kom nws piav rau koj mloog Yog
koj ua li no nws yuav pab tau koj tus menyuam.
vim nws paub tias koj nyiam nws kev
nyeemntawv thiab yuav ua rau nws nco zaj
ntawd ntev mus

s Lees paub tias koj tus menyuam yeej muab siab
rau nyeem ntawv

¢ Txhob lam tau lam hais menyuam plig. lossis
hem thiab muab nws piv rau tus ub tus no

*  Yog koj pom tias tus menyuam nkees tsawv
lawm ces yuav tau so mentsis lossis koj ho
nyeem rau nws mloog, txhob yuam nws nyeem

Qhuab menyuam lawm ces yuavtsum ghuas

thiab

* Thaum koj pom tias menyuam xyaum ua,
txawm tias yog tsis tshua heev los koj yuav tau
qhuas nws

*  Yog koj tus menyuam nyecem tau zaj ua nws
nyiam thiab totaub, koj yuav tsum ghuas nws

* Thaum koj tus menyuam paub tias nws sau
lossis nyeem tsis tshua yog los koj pab ghia
thiab ghuas nws

*  Yog koj pab koj tus menyuam nyeem kom raug
thiab hais kom yog mas neb yeej yuav zoo siab
ib yam nkaus

Pub lub sijhawm rau menyuam tau xav

« Uasiabntev! Cia sijhawm rau menyuam tau xav
saib yog yuav nyeem licas lossis zaj ntawd yog
hais txog dabtsis

*  Txawm yog tias menyuam tseem teb tsis tau tau
los tsis txhob maj cia nws majmam ua suab
atawm nws tus kheej

Yog tias zaj ntawd nyuaj nyeem heev

« Koj nyeem pub rau nws mloog thiab nrog nws
hais lus thiab nws saib nws puas totaub lossis
xaiv dua lwm zaj los nyeem

Thaum menyuam tsis nyiam nyeem ntawvy

* Koj nyeem ob peb nplooj rau nws ces neb los
tham txog zaj ntawd tias yog hais txog dabtsis,

HMONG




Background
Knowledge for
All: Equalizing
Opportunites

The Core Knowledge Series,
Resource Books for Grades One through Six
E D Hirsch, Jr, editor Doubleday, 1993

CONTEXT: Southeast Asians & other newcomers in California’s classrooms

E.D. Hirsch, Jr., publisher of
Cultural Literacy, has edited a series
of Core Knowledge resource books
for parents and teachers: What Your
1st Grader Need to Know, What Your
2nd Grader Need to Know, and so on,
through 6th grade. He and his
group of writers and consultants
are attempting to make the “back-
ground knowledge” of American
culture explicit. His first book, a list
of 5,000 items that comprised a core
list of important American concepts
and topics, was greeted by many as
racist and Eurocentric, Certainly it
is Eurocentric; American culture for
the past 200 years has been Euro-
pean in nature, even though
Amerindians, Africans, and Mexi-
cans have been part of the popula-
tion mix. It is true that their cultural
contributions are a small proportion
of the core list, but it is probably
Hirsch'’s call to use the core list as
the definition of our national culture
that evokes strong reaction.

The issue is not whether schools
should pass on a common culture;
they do. It is, rather, whether the
common (national) culture should
reflect more of its constituent cul-
tures (it should, it has, it does, it
will even more so in the future),
and whether people who live in one
cultural world should have access
to the unwritten assumptions of the
other.

Listing the implicit

Despite the controversy, the core
list is important because it is avail-
able. What the core list attempts to
do is to identify items that are nec-
essary background knowledge for
comprehending American speech
and text. I know that if I went to

live in Laos, my adaptation and
acculturation would be immeasur-
ably easier if I had a resource book
that identified the essential ele-
ments of Laotian languages and
cultures, whether the concepts
originated with the indigenous
peoples, the Lao immigrants, the
French colonials, or their Chinese,
Thai, Vietnamese, Khmer, or Bur-
mese neighbors.

For newcomers to America, a
core list of important concepts and
words gives people a place to begin
in understanding what they see,
hear, and read. Making explicit a
core of knowledge is akin to hand-
ing a rule book to a group of novice
football players who suddenly find
themselves playing in the most
important game of their lives.

In societies that use education as
a way to divide people into higher
and lower social classes, having
specialized knowledge available
only to a few is important. How-
ever, American education, compul-
sory and free, is supposed to be a
social equalizer. In America, it is
not education, but achievement—
seen as the result of taking advan-
tage of opportunity and exerting
effort—that creates social divisions.
By keeping secret the background
knowledge upon which school
achievement is at least partially
based, American education be-
comes more elitist and restrictive.

Teaching core knowledge
The Core Knowledge books
contain the expanded core list, with
portions of background know!zdge
assigned to various grade levels.
These books give teachers a
great resource for newcomer pro-




Volume 14, No. 106, October, 1993

grams. They could be especially
important for newcomers who have
little prior education and restricted
access to American cultural ante-
cedents.

Here is one possible scenario,
using bilingual aides to teach back-
ground knowledge to newcomer
students:

Divide bilingual aides into grade
level teams of various languages.

Train each team on the book at
their grade level(s). Train the
aides in motivation, lesson pac-
ing, and group dynamics.

Schedule the aides and students
in extended day programs to
cover the Core Knowledge book
at their level(s), using the pri-
mary language to explain.

Ideally, students would work
through the books from 1st grade to
their assigned mainstream grade
level. Junior high, senior high, and
adult newcomer programs would
cover books one to six.

Compensatory education pro-
grams are also concerned with
providing disadvantaged students
with the tools and resources neces-
sary to compete on an equal footing
with their more advantaged peers.
Compensatory education aides and
bilingual aides could be trained
together, working on the same
material in different languages.

As teachers, we know that chil-
dren come to school with different
exposure to nursery rhymes, fairy
tales, and visits to zoos and muse-
ums, but we have only instinct to
guide us in filling in the gaps for all

children. The Core Knowledge
series, with all its flaws and contro-
versy, is an available resource that
can help us in our attempt to level
the playing field for all comers.

Multimedia motivation
Computer-based multimedia
encyclopedias for each of the differ-
ent core knowledge books (enticing,

self-pacing, and attention-riveting)
would make a truly useful educa-
tional resource. Having translations
into the major newcomer languages
would be an obvious and valuable
addition.

Finally, the Core Knowledge
computer or print encyclopedias
(arbitrarily divided into grade lev-
els) provide a good model for simi-
lar programs that would make
explicit the important elements of
other cultures. Each classroom
could choose among Hispanic cul-
tures (including Mexican-Ameri-
can), Native American cultures,
Asian cultures, Baltic cultures,
Russian cultures, Middle-Eastern
cultures, African cultures (includ-
ing American black), and so on,
depending on the school’s popula-
tion. Each would be available in
English and various languages, so
that newcomers can learn about
their new peers.

For more information on the Core Knowledge series,
or the non-profit Core Knowledge Foundation
(“dedicated to the improvement of education for all
children”), write to 2012-B Morton Drive,
Charlottesville, VA 22901




Dragons. A recent trip to a multicul-
tural book seller’s browsing room
resulted in a remarkable variety of
children’s books with dragons in the
titles or story contexts There are
tantalizing possibilities for classroom
activities based on dragons, looking for
similarities and differences in cultures
from all parts of the world rather than
studying Chinese culture in isolation
For example:

What other cultures have dragons?
What do they look like? Why do they
look the way they do? Make up a tale
that tells how dragons came to have
the parts they do

Are dinosaurs America’s dragons?
How do they compare to mythical
dragons in other cultures?

European fairy tales have dragons
How do they compare to Chinese
dragons, and dragons from other
cultures? Are there any cultures that
don’t have dragons?

What are Chinese dragons’ powers?
How do they compare to the powers of
dragons from other parts of the world?
Why do the dragons’ powers take
different forms in different cultures?
How can you explain that (think about
livelihood, geography, climate, man’s
relationship to nature, etc )

Collect proverbs and idioms from
different languages that feature
dragons Group similar ones together;
is this a case of “diffusion” (borrowing
from other cultures that come into
contact with one another)? What could
the path of contact be? If there’s no
contact between the cuitures, how can
the similarities be explained?

In other cultures, what creature or
person or spirit takes the place of a
dragon? How does the tiger compare?
What about the snake? The crocodile?
The wild stallion? (and so on)

Create a dragon that represents you or
your family or your group What parts
will you borrow from other animals?
Think of animals that represent your
qualities or desires

Interview people from different cultures
about their dragons—appearance and
powers Make graphs or charts to
display the results What fealures are
common to most dragons? Which
characteristics are specific to certain
groups’ dragons?

CONTEXT: Southeast Asians & other newcomers in California’s classrooms

The Dragon’s Robe
Deborah Nourse Lattimore,
HarperTrophy, 1993.

A young weaver in 12th century
China saves her people from
drought and foreign invasion by
weaving the imperial dragon’s
robe.

Dragon Kite of the

Autumn Moon

Valerie Reddix, illlustrated by Jean
and Mou-Sien Tseng. New York:
Lothrop, Lee & Shepard Books,
1991.

In Taiwan (called Formosa from
1590 until WWII), Kite’s Day is in
the ninth month, six days before the
rising of the full moon. The custom
probably came with the Chinese,
when they began to settle on the
island in the 800’s. When the kites
are set free, all the troubles are
carried away, but when they fall to
earth, they must be burned.

Eyes of the Dragon
Margaret Leaf, illustrated by Ed
Young. New York: Lothrop, Lee &
Shepard Books, 1987.

There is a temple in present-day
Nanking that bears two eyeless
dragons. Legend has it that origi-
nally there were four drag-
ons, but two came to life
and broke loose when
Chang Seng Yung, the
painter, added their eyes.
There is a proverb, made up of
four characters that refers to this
story: paint-dragon-put-eye.

The Luminous Pearl,

A Chinese Folktale

Betty L. Torre, Illustrated by Carol
Inouye. New York: Orchard Books,
1990.

Tale of the Dragon-King who lives
at the bottom of the sea (compare
this to the Dragon-King in Hmong
tales.)

The River Dragon

Darcy Pattison, illustrated by Jean
and Mou-Sien Tseng. New York:
Lothrop, Lee & Shepard Books,
1991

Min-Yo and the Moon Dragon
Elizabeth Hillman, illustrated by
John Wallner. Orlando: Harcourt
Brace Jovanovich, 1992.

A tale of the origin of stars.

Dragon Parade: A Chinese
New Year Story

Steven A. Chin, illustrated by Mou-
Sien Tseng. Austin: Steck-Vaughn
Company, 1993.

Story that is set in the Chinese New
Year celebration in San Francisco,
for Norman Ah Sing, a newcomer

from China.
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Emma’s Dragon Hunt
Catherine Stock. New York:
Lothrop, Lee & Shepard, 1984.
Generations, customs, and Chinese
dragons.

The Moon Dragon

Moira Miller, illustrated by Ian
Deuchar. New York: Dial Books for
Young Readers, 1989.

Boastfulness and building a dragon
kite to go to the moon.

The Dragon’s Peari

Julie Lawson, illustrated by Paul
Morin. New York: Houghton
Mifflin, 1993.

Story of a Chinese boy who changes
the lives of his people when he
finds a magic pearl.

Yang the Youngest and his
Terrible Ear

Lensey Namioka. Boston: Little,
Brown & Company, 1992.
Children’s novel of nine-year old
Yingtao, son of an immigrant fam-
ily from China living in Seattle. The
story explores issues of diversity,
self-realization, friendship, and
traditional duty to family, all with

dead-pan delivery and sensitivity.

Legends of the Ten Chinese
Traditional Festivals
Dolphin Books, Beijing, 1991.

Ten Chinese festivals: Spring Festi-
vals, Lantern Festival, Dragon Head
Festival, Clear and Bright Festival,
Double Ninth Day, Laba Festival
and Kitchen God Day.

(China International Book Trading Corporation, PO
Box 399, Beijing 100044, China) China Books and
Periodicals, Inc , 2929 24th Strest, San Francisco CA
94110 (415) 282-2994

China Then and Now: Inde-
pendent Learning Unit

Good Apple Activity Book for
Grades 4-8. Susan Finney and
Patricia Kindle, illustrated by Ardis
McKay. Carthage IL: Good Apple
Inc, 1988.

History, customs, art, language,
puzzles, higher level thinking; it’s
all here.

From the title page of Pattison's River
Dragon comes this note: “Chinese dragons
are traditionally portrayed with very specific
characteristics: the head of camel, horns of
a deer, eyes of a demon, ears of an ox,
neck of a snake, scales of a carp, palms of
a tiger, and claws of a hawk Beings of
great power, they control the thunder and
lightning and live in the heavens under the
waters of the earth They fly without wings,
usually surrounded by clouds or mist, and
are frequently shown clutching a great
pearl in their claws or jaws Passionately
fond of swallows, they have a keen sense
of smell and are afraid only of centipedes
and five-colored silk scarves ”

Lawson’'s The Dragon Pearl says of
Chinese dragons: “Unlike the fierce fire-
breathing dragons of European mythology,
Chinese dragons were believed to be
water-gods who ascended into the skies
each spring to make rain for the benefit of
humans In autumn, they would return to
the their underwater homes in lakes, pools,
rivers, and seas Since good harvests
were $0 essential to the well-being of the
people, it is not surprising that the dragon
was worshipped and honored, often at
shrines set up in the fields

Although dragons were always
connected with water, their powers went
well beyond controlling the tides, creating
thunderstorms, breathing clouds, and
sending rain Dragons had the power of
transformation They could become visible
or invisible at will, alter their size, or
appear as humans, animals, birds, or fish
By controlling the rain, dragons aiso had
the power to protect those who pleased
them and punish these who did not

The dragon was described as having
the head of a camel, the horns of a deer,
eyes of a rabbit, ears of a cow, neck of a
snake, belly of a frog, scales of a carp,
claws of a hawk, and soles of a tiger His
voice was like the jingling of copper pans
A pearl was the dragon’s most precious
possession, which he carefully guarded,
keeping it inside his mouth or under his
chin The magic peart gave off a radiant
light that never faded, and had the power
to make things multiply

From the most ancient time in China,
the dragon was considered the emblem of
royalty and the symbol of greatness Only
the Emperor and his sons were able to use
the five-clawed dragon as an ornament on
their robes and household effects A man
of great ability or courage was said to be
like a dragon There was no greater honor
than to have the dragon’s name
associated with one's own ”



Community
Resource
Center

10th annual

Southeast Asia
Education Faire

March 19, 1994
Sacramento City College
8-00-4.00

$40 00

Deadline March 11

Mory Ouk, Khatharya Um, Huynh
Dinh Te, Peter Tran, No Tran, Dam
Phap, Phuoc Nguyen, Khamchong
Luangpraseut, Tony Vang, May Kou
Vang, Prasit Leepreecha, Kaota
Saepharn, Seree Weroha, Pete
Kunstadter, Jennie Cerullo, and
others.

Southeast Asian jokes, puns, and
cultural insights through humor,
Korean proverbs, varieties of people
from the former Soviet Union,
teaching units, language acquisition
simulation, crosscultural
communication, and sessions in the
primary language for parents and
students.

Make payable to Folsom Cordova USD/SEACRC—

#9308

#9207

#58801

#58802

#58903

#58805

#59006

Selected Resources: People from Cambodia, Laos & Vietnam. Lewis, ed $5.00.
No carton discount

Minority Cultures of Laos: Kammu, Lua’, Lahu, Hmong, and Mien. Lewis; Kam
Raw, Vang, Elliott, Matisoff, Yang, Crystal, Saepharn. 1992. 402 pages.
$15 00 (carton discount $12.00, 16 per carton)

Handbook for Teaching Hmong-Speaking Students Bliatout, Downing, Lewis,
Yang, 1988. $4.50 (carton discount for lots of 58: $3.50)

Handbook for Teaching Khmer-Speaking Students Ouk, Huffman, Lewis, 1988
$5 50 (carton discount for lots of 40: $4.50)

Handbook for Teaching Lao-Speaking Students Luangpraseut, Lewis 1989.
$5 50 (carton discount for lots of 42: $4 50)

1989-$9:86. Will be reprinted early next year.

English-Hmong Bilingual Dictionary of School Terminology Cov Lus Mis Kuj
Txhais ua Lus Hmoob Huynh D Te, translated by Lue Vang, 1988 $2.00
(no carton price)

Vietnamese Language Materials Sourcebook Huynh Dinh Te, 1990 $2 00
(no carton discount)

Add California tax if applicable. For orders under $30.00 add $2.00 per copy
shipping and handling. For orders over $30 00, add 10% shipping/handling. If you
wish UPS for quantity orders, please request it.

#59999

CONTEXT: Southeast Asians & other newcoemnrs in California, annual
subscription. $10.00.

Make payable to Refugee Educators’ Network—

#R001
#R002
#R003
#R004
#R005
#R0O06
#R007
#R008

Includes tax; $1 00 per item shipping/handling up to
$30 00 Over $30 00, 10% s/h

Make payable to Lue Vang,

PO Box 423, Rancho Cordova CA
Lao Alphabet Pstr  $3.50

Lao Primer $4.00 95741-0423.

Lao 1st Gr. Reader $5.00

Lao 2nd Gr. Reader $5.50 Grandmother’s Path,
Lao 3rd Gr. Reader $6.50

Hmong Primer $4.00 Grandf ather’s Way

Hmong dict'n’ry  $30.00
1992 Faire poster ~ $5.00

(Vang & Lewis, rev. printing 1990)

$14.95, plus $2 00 shipping/handling,
applicable CA tax

Context:

c/o Folsom Cordova USD
Transitional English Programs Office
125 East Bidwell St

Folsom CA 95630

Non-profit
Buik Rate
U S Postage Paid
Permit No 140
Folsom, CA




	
	
	
	
	
	
	
	

